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ABSTRACT 

 

 

 

     I believe and, I hope others believe that writing well is not only a personal accomplishment 

but also a valuable form of social participation and leadership. After reviewing the literature, 

this work tries to identify the problem and to identify the key issues to EFL writing so as to 

suggest a remedial procedure that may help the learners to express themselves better in 

English. It aims at finding areas of difficulty in the writing skill among the students and to 

work out remedial procedures to help them overcome their weakness. 

       

      A survey carried out on 12
th
 grade students, regarding their comprehension, shows that 

organizing idea on paper is one of the factors which influences their ability to write. It also 

shows that students feel the need to be instructed on strategies of writing success and 

consequently improving their writing. 

 

     There are a lot systematic approaches and methods for discerning which skills and type of 

writing teacher should focus on and meaningful classroom activities and strategies that 

teacher can use to help students improving their writing. 
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Introduction 

 

 

 

        Teaching English is a very fascinating and noble profession, but is also a very hard one 

in many different contexts. Many people may not agree with this statement, most of teachers 

tend to agree when we talk about the way to improve writing or the way we could improve 

our students chance to succeed in writing in their future college courses.   

        In the past, teaching a language meant teaching grammar of that language. When 

students write in a second language, the purpose of the writing activity is to catch grammar, 

spelling, and punctuation errors. Under these circumstances, sometimes the only writing 

students do is to write out grammar exercises. Sometimes those grammar exercises are 

disguised as composition writing; those are called guided writing, in which students are given 

short text and instructed  to change all the masculine pronouns to feminine ones or to change 

all singular nouns to plural nouns or to change from present tense to past tenses. Ilona Leki 

(1976). 

           From the nineteen century on changes occurred in the field of language. 

The need to communicate with people of other languages- caused by many factors such as 

business and culture exchanges, political relation between nations, led linguistics and 

languages teachers to develop new approaches and method to teachers’ languages. The birth 

of Communicative Approach to Language Teaching was the result of such change (Richards 

& Rogers, 1986). As consequence, the teaching writing focused only in grammar lost 

privilege it had before. As Krashen (1982) pointed out the grammar needn’t be taught since 

“language is… to do things”. So, the teaching of language doesn’t necessarily have to be 

teaching of its grammar. 

          On the other hand students do not create text themselves, because a more traditional 

philosophy of teaching language has persuaded teachers that students are not ready to 

manipulate form. The writing is carefully controlled so that the students see only correct and 

practice grammar structured they have learned.   

According to Aristotle, writing is a way to express “affection of soul”, but that is                  

not only use we can make of writing. Sometimes we use writing to make notes of the things 

we must do or want someone to do and to keep record of many things we do not want to 

forget. Research found that many changes in attitude have occurred about teaching writing in 
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a second language. In ESL/EFL writing classes teachers typically have two aims in mind: 

Developing fluency and developing accuracy by providing plenty of opportunities for 

expressing ideas on paper. In this way (Case, D. & J. Mlne. 1983), pointed out that writing 

has come to occupy the prominent role it deserves in foreign-language teaching and learning. 

Research also shows the classical relevance of writing as a recycling tool in the classroom, the 

act of writing not only reflects our thinking, but also helps to create new thoughts. 

As research already said writing has now become much more important in the second-

language curriculum. As Iliona Leki said, there is every reason it should be. Writing is the 

neutral outlet for students’ reflections on their speaking listening and reading experiences in 

their second language.  

       Byrne, Donn, 1929, pointed out that writing is essentially a solitary activity because when 

we write we are alone, we don’t have feedback from readers and many times, during writing 

we make errors and we face difficulties that make us to stop and think about that.  

 If ones want to write well and be proficient in English writing in our case one question is 

raised:  How should Capeverdean students be proficiency in writing in order to communicate 

fluently in written language? This paper proposes that writing should be taught in a way to 

make students be more proficiency in writing.  

         The purpose of this thesis is to present the relationship between writing method and 

success in students` learning. 
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Definition of Proficiency    

Proficiency is defined as the knowledge, skills and attitudes/beliefs that enable people to work 

well with, correspond effectively, and be supportive of people in cross-cultural setting.
1
 

 

 

Definition of Method is a programmed procedure that is defined as a part of a class and 

included in any object of that class. A class (and thus the object) can have more than one 

method. A method in an object can only have access to the data known to that object, while 

ensure data integrity among the set of object in an application. Method can be re-used in 

multiple objects.
2
  

 

 

Definition of Approach- Idea or action intended to deal with a problem or situation.
3
 

 

 

 

            

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                
1
 www.proficient.com   

2 www.method.com  
3 www.approach.com  

http://www.method.com/
http://www.approach.com/
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The Challenge of writing in English Language 

 

 

 

        English as a Foreign Language (EFL) teachers and students face certain problems in 

teaching Writing. As many teachers of English have noted, acquiring the writing skill seems 

to be laborious and demanding than acquiring the other three skills (Zheng 1999). In fact, 

Nunan (1999, considers it an enormous challenge to produce “a coherent, fluent, extended 

piece of writing language. This is magnified by the fact that the rhetorical conventions of 

English texts—the structure, and organization—often differ from the conventions in other 

languages. It requires effort to recognize manage the differences (Leki, 1991). In many 

countries, education systems emphasize writing for taking tests. For many students, to 

practice writing is to pass examinations or to get a good grade in the class. This focus on 

writing examinations reduces writing to producing a product and receiving a grade from the 

teacher. This to make students interested in writing, which becomes decontestualised and 

artificial, giving students sense of purpose or perspective of a target audience. Even though 

these problems will persist, there are ways to improve the teaching of this skill to writing 

tasks and prepare students for the writing; they will have to do after Writing is an essential but 

difficult skill for EFL students to accomplish. Throughout the years, different teacher have 

offered direction on how to teach writing. After the product approach was mostly discredited, 

supplanted by the more interactive and dynamic process and genre approaches. Although the 

advantages and disadvantages, these two approaches have made valuable contributions to the 

classroom. Their techniques become even more useful when combined to create the process 

genre which helps students use their individual writing processes to construct a text in a 

familiar genre. According to Raimes (1983, 266), teachers should always try to provide 

students with writing assignments can “unite form and content, ideas and organization, syntax 

and meaning, writing and revising, writing and thinking.” The process genre approach does 

help teachers to unite all these features, addition; it is personal and relevant, which is good 

news for teachers. Even if writing lessons are classroom, they relate strongly to real-life 

situations, motivating students and preparing their audience outside classroom.
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        Human beings began to write long after they rose up on two legs and formed societies 

which we can fairly call civilized. Unfortunately, one of the reasons we know so little about 

early man is that he did not write. Anthropologists tell us that in the earliest of primitive 

cultures, people were almost completely at the mercy of natural forces. In their 

understandable wish to influence nature, they used imitative magic; that is, they acted out 

what they wanted nature to do. 

        This "acting out" usually took the form of dancing and other ceremonials. Sometimes the 

ceremonials "worked" and sometimes they 

didn't. When ceremonials and dances 

worked, people felt an urgent need to 

preserve the knowledge of how these 

"powerful" rituals might be repeated in order 

to please the gods. If a notably successful 

shaman had apprentices, then the rituals he 

knew could be preserved, but what if 

something happened to the shaman before he 

could train others? 

        The very first artistic painting as well as the very earliest writing was in the form of 

naturalistic paintings of animals and people in protected places like caves. The pictures of 

animals were attempts at honoring and appeasing the spirits of the animals that the group 

needed to kill in the hunt. 

        Stone was the first writing surface and sharper, harder stones the first marking 

instruments. People gradually discovered natural dyes and inks to stain the stone cave walls 

and roofs they wrote on (see the cave painting of bison above from Altamira in Spain). The 

Egyptians incised plaster on walls with their sophisticated hieroglyphs. For everyday 

purposes, the Egyptians developed the first pre-cursor of paper. They glued together many 

Position of several physical dance 

CHAPTER I 

THE HISTORY OF WRITING 

http://www.delmar.edu/engl/instruct/stomlin/1301int/glossary/anthrop.htm
http://www.delmar.edu/engl/instruct/stomlin/1301int/glossary/immagic.htm
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layers of a reed called papyrus (which gives us the base of the word paper) to get a delicate 

sheet of material which would take ink. Other cultures learned to use leather or the broad 

leaves of plants. Eventually Europeans discovered that the treated skin of calves or sheep 

would yield a precious, smooth, white surface for writing called, respectively, vellum and 

parchment. Both vellum and parchment took about three weeks of intense hand labor to make, 

and both were very expensive. 

        In about 1400, the Italians discovered a way to break down old cloth into its individual 

fibers. Using a fine screen, they caught the fibers and pressed the water out. When the fiber 

was dry, they had a sheet of paper. Paper turned out to be quick and inexpensive to make, and 

the secret of paper-making spread north throughout Europe very quickly. (The Chinese had 

invented paper independently centuries earlier.) Suddenly it became cost-effective to write 

things down instead of laboriously memorizing them. 

        Later this same century, Johannes Gutenberg expanded on the idea of printing and made 

it feasible to print mass quantities of ordinary things. Before him, people hand-carved wooden 

figures and inked them in order to stamp them onto paper. Such plates were used mostly for 

pictures which were then hand-colored. The trouble with using wooden blocks for printing 

was that they took a long time and great skill to carve but only lasted for about a hundred 

impressions before the wood fibers broke down from pressure and ink. Gutenberg's 

contribution was making moveable type out of relatively inexpensive and long-lasting metal. 

Within fifty years, the intellectual face of Europe changed because of the sudden availability 

of books and other publications. It is not too much to say that democracy would never have 

developed without the printing press and cheap paper. 

        Plato and his teacher Socrates were alive when writing first swept through Greece. Using 

Socrates as a character in one of his Dialogues, Plato expressed his reservations about the 

changes in society that he believed writing would bring. His opposition was two-fold: 

        He believed that writing would destroy the memory of the people. About this he was 

quite correct. People in his day could memorize, on only a few hearings, tens of thousands of 

lines of poetry word perfect. Writing destroyed that ability in only a few generations. 

        He believed that it was dangerous to write because the ideas of the writer could be 

misunderstood by the reader. If people misunderstand a speaker, the speaker is present to 

http://www.delmar.edu/engl/instruct/stomlin/1301int/glossary/papyrus.htm
http://www.delmar.edu/engl/instruct/stomlin/1301int/glossary/guten.htm
http://www.delmar.edu/engl/instruct/stomlin/1301int/glossary/plato.htm
http://www.delmar.edu/engl/instruct/stomlin/1301int/glossary/socrates.htm
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correct the misunderstanding. He can also control who his listeners will be. Writing has 

always carried the danger that the wrong person might get hold of the wrong information or 

form the wrong impression.  

        From the perspective of thirty centuries later, most of us are willing to live with these 

disadvantages. Because we have writing: 

        We notice differences over time. There was no history before people wrote things. 

        We do not waste much brain power merely remembering details; we can use those 

details in higher order reasoning. 

        We are not limited to our own experiences in order to gain knowledge. We don't have to 

rediscover knowledge in every generation, nor do we have to have personal contact with 

people who have specialized knowledge that we need.  

        We are capable of ruling ourselves in democracies now that knowledge is not entirely 

dependent on social class.  

        We can build on the knowledge of others to create new technology which revolutionizes 

our lifestyles in much less than a generation. The poorest among us, even those living in the 

most squalid conditions, have comforts better, in many respects, than the richest king of the 

Middle Ages. 

 

1.1)  Approaches to teaching writing. 

 

 

        In many countries, education systems emphasize writing for taking tests. For many 

students, to practice writing is to pass examinations or to get a good grade in the class. This 

focus on writing examinations reduces writing to producing a product and receiving a grade 

from the teacher to make students interested in writing, which becomes decontextualised and 

artificial, giving students sense of purpose or perspective of a target audience. Even though 

these problems will persist, there are ways to improve the teaching of this skill to benefit 

writing tasks and prepare students for the writing they will have to do after they graduate. 
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(Brown, 1994, 320).Three main approaches to teaching writing will be discussed in this 

chapter: 

 approach focus on accuracy; 

 approach focus on fluency; 

 approach focus on text; 

 

      Attempts to teaching writing, since the time when students were merely given a topic of 

some kind and asked to produce a composition without further help have usually focussed on 

some particular problematical aspect of the writing situation.(Byrne, Don, 1929). 

     Many times, during writing students can make some errors
4
 and face some difficulties that 

make them stop and think about it. This doesn’t mean that they don’t know how to write, but 

they can do it better if they are taught in a fluent way. The following approaches will 

discussed this problem of writing. 

     According to this approach (which focuses on accuracy) mistakes
5 

show up in written 

work and not unnaturally come to be regarded as a major problem. It was assumed that 

students made mistakes because they were allowed to write what they wanted, and accuracy-

oriented approaches have therefore stressed the importance of control in order to eliminate 

them from written work. Students are taught how to write and combine various sentences and 

manipulation of exercises. For instance teachers are supposed to provide them the experience 

of connected sentences. 

Ex: A (1) man (2) walked (3) down the street. A (4) girl (5) was waiting for him outside a (6) 

shop. 

(1) Tall, young, well-dressed 

(2) With a beard 

(3) Rapidly 

(4) pretty, dark-skinned 

(5) With an umbrella 

(6) Chemist’s, grocer’s  

     According to Byrne (1929), with this approach students have to think and they cannot 

make mistakes. Also they will be able to produce many useful ideas on how to guide writing. 

 

                                                
4
 errors – is caused by the learners trying out something completely new, and getting it wrong. 

5 mistake – is the wrong language which a native speaker would not usually produce, that is something that only 

leaner of language produce. (Bartan, et al. 1991)  
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        In contrast, the approach focus on fluency encourages students to write as much as 

possible and as quickly as possible without worrying about mistakes, here the important 

things are to get the one’s idea down on paper. 

 

        In the same way, Byrne stressed the importance of the paragraph which is related to 

create a text.  

McDougal, Little (1980), define a paragraph as a group of sentences that work together. It 

develops one main idea and each sentence in a paragraph says something about the main idea. 

This approach concerned to teach students how to construct and organize paragraph. Also it 

requires a variety of techniques such as: 

     - Forming paragraphs from jumbled sentences; 

     - Writing parallel writing; 

     - Developing paragraphs from topic sentences; 

Once again this approach identifies and tries to overcome one of the central problems in 

writing, for instance make students to express themselves effectively at a level beyond the 

sentences. 

 

 

1.2) The state of the art 

 

 

         Although some writing schemes and programmes have tended to rely largely or 

exclusively on one or other of these approaches, in practices most teachers and textbooks 

writers have drawn on more than one and have combined and modified to suit their purpose. 

Harmer, (1978). 

 

        In the same way of though, Byrne Donn (1929), pointed out that in recent years 

classroom methodology has been heavily influenced by the communicative approach, with its 

emphasis on task-oriented activities that involve, where possible, the exchange of information 

and the free use of language, without undue concern for mistakes. Also research said that the 

receptive skills are also given more prominence and students are exposed to a wide range of 

spoken and written language. A good deal of recommended writing practice directly reflects 

the main concern of this approach, although I practice both teacher and textbook writers deal 
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with the classroom situation pragmatically and therefore retain a good deal of controlled 

practice. 

         Taking in consideration what research has said, Byrne Donn, thinks that this approach is 

very interesting and significant for teaching writing. So, in this way he pointed some “side 

effect” of communicative approach. For instance, with this approach students get more 

opportunities to read (and also to read more interesting and naturally written text) and this 

kind of exposure to the written language is beneficial to writing. 

- Learners are encouraged to interact and the activities required for this often involve writing. 

- Students are encouraged to work together in pairs and groups and to share writing task. This 

removes the feeling of isolation which bothers many learners. 

 In spite of these advantages, Byrne, Donn, (1929) advice the teachers that they will need to 

look for ways of supplementing their course books if they want their students to become 

proficiency in writing. 

 

 

1.3) The role of guidance 

   

 

         In view of the many difficulties with which the students are faced in learning how to 

write a foreign language, the fundamental principle of guiding them in various way toward a 

mastery of writing skills, and sometimes controlling what they write, is not one we can lightly 

dismiss, even if the principle has to some extent been misapplied, for example in trying to 

eliminate mistake. Byrne Donn (1929). 

 Research also said that we should consider more carefully what kind of guidance we should 

give our students, particularly in relation to the various problems they have when writing. 

        As I said before, to make our students proficiency in writing are necessary many 

strategies and techniques mainly in the third cycle, which is considered pre-university 

students. In this way, research said that on a linguistic level, since the aim is to develop the 

ability of students to write a text, one way of helping them and therefore provide guidance is 

by using the text as a basic format to practice. 
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2.1-Relationship between writing and spelling vocabulary  

         

 

       There are direct correlations between student’s writing and spelling skills when they 

receive vocabulary instruction. Gunning (1996) defines vocabulary development as a “rich 

store of words, which allows us to transmit knowledge with precision and imagination” 

(p.163).  Research suggests that students with low vocabulary knowledge experience major 

difficulties in the process of writing and spelling, while students who have been exposed to 

vocabulary instruction frequently show improvement in their writing skills and are better able 

to express and convey their thoughts and feelings (Anderson and Nagy, 1992, p. 307).  That is 

to say, students will do better in reading activities when they share good writing experiences, 

and if they show poor writing abilities they will have difficulties in expressing themselves in 

other aspects of communication.  Students engaging in writing activities will develop their 

spelling skills.  Having them write to express their feelings and thoughts will not only help 

students with their written expression but also their spoken, spelling, reading and 

comprehension vocabulary. 

 Research in developmental spelling has shown that words students spell correctly have 

patterns that make sense to students in the theory of how words are spelled.  Research by Bear 

and Templeton (1998) suggest that “it is crucial to make the link between the spelling of 

word, its meaning in text and its structural relationship to other words” (p. 230).  Teachers 

must encourage students to be curious about new words that they encounter in their reading 

for further word study.  Teachers can help students with their spelling by introducing them to 

the element in word-bases, such as prefixes and suffixes and show them how the spelling of 

these elements influences the understanding of their meaning.  Bear and Templeton (1996) 

“Importantly, spelling and vocabulary instruction come close together through sorting base 

words and suffixes. Students examine how the suffix – ment affects the meaning of a word, 

such as in agreement or movement”   (as cited in Cunningham, 1998, p. 235).  Having 

students instructed on word knowledge will improve their spelling and their understanding of 

spelling/meaning relationships.  “Thinking of a word that looks and sounds the same as a new 

word will help you quickly remember how to pronounce and spell the new word” 

CHAPTER II 

WRITING AND VOCABULARY 
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(Cunningham, 1998, p. 203).  Activities which will help students to improve their writing will 

be discussed in this work.  

 

2.2- Vocabulary and Writing: Finding the Right Words 

      

 

        In some ways, the ability to write effectively hinges upon having an adequate vocabulary 

even more than does the ability to read. Once students have to learn to decode words, they 

may be able to read and pronounce many words that are unfamiliar to them. They may even 

be able to determine accurate meanings of unfamiliar words simple by examining the context 

in which those words are used. 

During the writing process, however, a student does not have the luxury of examining the 

context in which a word is used; he or she is creating the context. Therefore, the writer must 

be able to spontaneously recall words that are known not only by sight, but that are 

understood well enough to use correctly. According to Mayer and Brause (1986) writing is 

dependent upon the ability to draw upon words to describe an event. 

       The breath and depth of a student’s vocabulary will have a direct influence upon the 

descriptiveness, accuracy, and quality of his or her writing. As Ediger (1999) notes, variety in 

selecting words to convey accurate meaning is necessary in speaking and writing, the outgoes 

of the language arts. 

        In the other hand vocabulary play an important role in improving writing skills. While 

improved vocabulary can enhance students writing skills, there is no guarantee that it will do 

so automatically. Improvement in vocabulary will result in improved writing skills only if the 

teacher is able to create a classroom that takes writing seriously. In such a classroom, process 

and environment are closely intertwined and interdependent. The process does not come alive 

unless the environment is conductive to it (Corona, Spangenberger, & Vanet, 1998, p.24).  

There are some techniques that teacher can use to create a writing-entered classroom: 

 

a) Sharing vocabulary-rich literature. Sloan (1996) explains that in her quest to help her 

students become better writers, she “went to the best source for teaching good 

writing: good books. By having students read (or reading aloud to them) books, 

poem, and provide a forum for discussing them. 



 

 

18 

 

 

    
b) Offering a variety of writing opportunities. “A writer-centred classroom emphasizes 

using written expression to communicate ideas. Writing is an important part of all 

areas of the curriculum”(Corona & Venet, 1998, p.29) The authors go on the note that 

students have a greater investment in their writing when they are given choices about 

their assignments. Such choice may include journal or diary, books reports, outlines, 

poetry. 

c) Providing ample time for students to fully experience writing process (Corona & 

Vanet, 1998). The teaching of writing should be appropriate as a process that must be 

studied in depth, and substantial blocks of time should be devoted to writing. 

d) Allowing the students to conference with teachers and fellow students (Corona & 

Valet, 1998). When writing topics are chosen, students should meet with their teacher 

to discuss idea and answer questions. The teacher’s role is to encourage, built on 

existing strengths, and help the students expand his or her abilities. 

 

2.3-Effective Use of Student Journal Writing 

 

 

        The concept of “communication triangle” of reading, writing, and discussing implies the 

need for a methodology where the teacher could stimulate the natural interaction of language 

uses in students to further linguistic development. Specifically, it implies the need for the 

method with which the teacher could connect reading and writing assignments to teach “the 

art of communicating” (Simpson, 1986).  

        As the cornerstone of such a communications method, students journals have proven 

simple, yet effective (see Bromley, 1993). For example, one secondary school teacher uses the 

following method: The teacher start with an oral trading of a passage from literature follows it 

up with journal writing about the passage sharing of journal entries by students. Notably, 

during the journal writing, the teacher, as well as students, writes about the passage. 

       According to (Jones, 1990) there are several particular purposes and, therefore, use for 

journal writing, these uses could be incorporated in one compact student notebook. 
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2.4-Difference between Writing and Talking  

     

        For most young children talking comes before learning to write or type words, even 

misspelled words, so at the stage of childhood where children can speak but are not yet able to 

write much, even if they know what they might want to write, obviously speaking will be 

easier. However, for many, if not most people, talking is generally still easier even after their 

basic physical ability to write down or type words has caught up with their ability to say them. 

And talking is generally still easier for most people even when their writing vocabulary 

exceeds their speaking vocabulary, as it does for many or most decently educated adults.   

        And I do not believe that this is just a matter of speed and convenience. While it is true 

that talking is, for most purposes, quicker than writing, it is not the slowness of writing that 

makes writing difficult in those cases where it is difficult. It would, of course, be time-

consuming, laborious, and frustrating for two or more people in proximity to write messages 

to each other in a conversation rather than to simply speak to each other, but if they had to do 

it, it would only be slower than talking, not more difficult to know what to write; one would 

write simply what one would say. People do this all the time when passing notes back and 

forth during a business meeting, a class lecture, or a church sermon. Writing such notes is a 

situation in which writing is not more difficult than talking. But if one were to try to write an 

essay or book report simply by dictating it instead of writing or typing it, it would be neither 

easier nor faster for most people because the problem is not that it takes longer to write than 

to talk.   

        It is my contention that writing is different from, and generally more difficult than, 

talking because writing tends to occur under conditions which make it more difficult to know 

what to say and how to say it. Writing tends to be done under conditions that yield no natural 

or spontaneous introduction and that require more detail and clarity, generally because there is 

little feedback or opportunity to respond to any lack of understanding, misunderstandings, or 

disagreement. In writing something, one normally has to be sure all the necessary 

information, and perhaps significant implications, are contained in the text in a meaningful 

and lucid way, because that may be all the reader has to go by. Writing usually demands 

greater understanding of what is required for approaching or introducing a subject, for making 

it clear, and for being reasonably complete about it. Because conversation allows immediate 

feedback and clarifications or corrections where necessary, good writing is generally a very 
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different activity from merely transcribing to paper words spoken (or that would be spoken) in 

a conversation or ideas that occur in your mind - with a few exceptions I will point out 

shortly. The reason it would not help one's writing generally just to be able to speak to 

someone who is taking dictation, nor to a computer word processor with voice recognition is 

that it is not the physical part of writing that makes writing difficult; it is knowing what to 

write -- what information needs to be conveyed and what does that clearly and intelligibly, 

and, where important, interestingly. It is difficult enough to write because of that, but it is 

even more difficult to write knowing that, because one then feels pressure to try to do all 

those things well. That pressure adds to the difficulty.  
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3.1-Effective Approach in Improving Writing 

 

 

The growth of Communicative Language Teaching (CLT) has led to important 

changes of emphasis in the methodology of language teaching. For the purpose of this work 

the most important of these has been the effect of improving writing in which teacher can 

prepare ESL students. In this chapter will be discussed effectiveness and ineffectiveness 

approaches to improving writing. 

 According to the research, some effective approach could be employed in place of 

ineffective approach that teacher can use. The process approaches rather than micro -products 

approach are more effective as tool for motivating student to practice writing, to develop a 

positive attitude toward writing, and to teach writing skills as well as language structure. In 

Cape Verde reality, some teacher tend to give students a negative feedback in their written 

work, which make students feel disappointed without motivation to write, for example the 

common words they use are “you are not studying or your writing is so weak”.  On the one 

hand the Effective Approach suggested that the teacher should encourage the students with a 

positive feedback like recognizing and reinforcing what the students have correctly acquired. 

This approach is more effective in promoting language structure than error correction. 

 Research suggested this process approach should include: dialogue, journaling, peer 

reading, clarification question and students conferences. 

On the other hand, students should have an intrinsic motivation that allow them to learn, that 

is, students learn writing or not, may depend on their attitude towards writing and what 

requirement they perceive as contributing to their learning, Fregeau-12/05/06.
6
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3.2-Ineffective Approach in improving Writing 

 

  

        As I have said before, teaching writing is a challenge because each teacher uses their 

own experience in teaching which sometime is not applicable for the student learning. 

According to the research in a college writing course was not employing approach effective in 

improving Potentially English Proficiency (PEP) in student writing skills or language usage 

nor a positive attitude toward writing. This approach was frequently used in credit writing 

course which were not effective for student learning. There were instances when copying 

teacher correction result in confusion because students may not understand teacher’s meaning. 

This often created an even more confusing text. If teacher write question mark on the text 

when students will rewrite the text they won’t know what teacher wants them to do. To reduce 

the confusion teacher should ask for clarification question instead of rewriting the paper. The 

correction of surface structure errors was ineffective in promoting writing skills. 

This (correcting written work) will be discussed with more details in the next chapter. 

 

        To be successful in academic writing, students had to enter the secondary school with 

writing skills they had practice outside school. Students who had L1 academic writing skills 

or even non-academic writing transfer these skills to English. They relied on these skills 

learned outside school will help to succeed. 

According to research there is a clear need to re-examine approaches used in ESL College 

writing preparation courses. One could contend that writing approaches and curricula should 

not be closely connected with the writing required by the teacher. However, if the purpose of 

writing courses is to prepare students to gain and to be more fluent in writing, then 

requirements of the former must more closely articulate with requirements of the letter.  

Also, research argues that dialogue journals and repeated functional use of language is 

effective tools for improving writing, Fregeau College Writing html 12/05/06.
7
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3.3-Helping Students Develop Coherence in Writing 

          

 

        Coherence is traditionally described as the relationships that link the idea in text to create 

meaning for the readers. Although coherence is crucial to effective writing, it is often 

considered and abstract, elusive, and controversial concept that is difficult to teach and 

difficult to learn (Connor 1990; Connor and Johns 1990).Research has found that in their 

writing, ESL/EFL students focus almost exclusively on the word and sentence levels rather 

than the level of the whole discourse, that is, textual coherence (Bamber 1984; Ferris and 

Hedgecock 1998).  

       It is important that students be taught alternative strategies to improve their writing 

meanly students who are prepare for university. 

        In Cape Verde, there are many teachers that face the problem of teaching writing 

coherently. This is due to a lack of strategies and methodology used.  

To help students focus on coherence in writing, it is essential that teachers have a thorough 

understanding of what makes a text coherent and also it is necessary to define and describe 

coherence in a broader sense. 

       According to Crismone, Markkanen, and Steffensen 1993, coherence can be defined in 

terms of macrostructure
8
, information structure, proportional development, and cohesion. 

When students understand how these elements work in texts they are more likely to use them 

appropriately to develop coherence in their writing. 

                                                
8 macrostruture – outline of the main categories function of the test  
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4.1- Improving Linguistic Fluency for Writing 

 

 

          As I said before, this chapter will discuss a theories and methods of writing which can 

help students improving their writing skills. 

          Although the discussion about the effect grammar education on L1 writing has waned 

somewhat in the last decennium, it has gained new impetus in the context of second –

language (L2) education. 

In this chapter are connected theories about L1 and L2 language learning in order to define 

instructional condition for writing education at sentence level with a reasonable chance of 

success. Given the disappointing result of isolated training of sentences structure, training 

should take place in a meaningful textual context in a line of recommendations made by 

Gatbonton and Segalowitz (1988) and Hulsttijn (2001). 

         Cognitive models of writing generally assume that the translation of meaningful ideas 

into linguistic form is one of the components of the writing process (Alamaargot & Chanquoi, 

2001). Translation involves both conceptual and linguistic processing. The conceptual 

processes produce a message to be translated in a linguistic form.It is unlikely that there is 

one-to-one relation between the conceptual message and the linguistic structure that is put in 

writing.   

          There are several theories about how linguistic fluency develops. Sometimes fluency 

development is described according to general (ACT) theory of skill development proposed 

by Anderson (1982). According to this theory knowledge within the long term memory 

develops from a declarative stage to a procedure stage. Declarative knowledge is explicit, 

factual knowledge represent in a proportional network. Procedural knowledge is seen as 

qualitatively different from declarative knowledge and at the sometime developing from it.  

Also there are theories that explain the acquisition of linguistic from a connectionists` point of 

view (Ellis, 19996). Such view found that associations between stimuli are the most important 

mechanism of learning and fluency development. This kind of explanation predicts frequent 

exposure to linguistic stimuli to be very important for improving fluency. The more times 

linguistic units are presented in combination, the more likely the combination will be learned. 

CHAPTER IV 

THEORIES AND METHOD OF TEACHER WRITING 
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Table 1 

Two instructional dimensions for facilitating linguistic fluency for writing 

 

EXPLICITNESS OF INSTRUCTION 

Implicit Explicit 

 

Forms: Implicit instructions of linguistic                    

structures with attention to linguistic forms 

(stimulated noticing without rules) 

 

Focus of  

Instruction 

             Meaning: Implicit instruction of  

                                      linguistic structures 

with attention to meaning (no stimulated 

noticing, no rules)                                                  

 

Explicit instruction of linguistic structures 

with attention to forms (stimulated noticing 

with rules) 

 

 

 

Explicit instruction of linguistic structures 

with attention to meaning(rules without 

stimulated noticing)  

 

Source: Educational Studies in Language and Literature – Editors Gert Rijlaarsdam and Mary Koove – Volume 

2, N.º 3 2002 

 

          In table 1 is summarized the implications of the above discussion for instruction 

directed at linguistic fluency for writing. Two dimensions of instruction are at stake. The first 

dimension is called explicitness of instruction and defines two conditions. In the implicit 

condition, students learn linguistic structures by manipulating as many exemplars possible. 

This instruction conforms to the exemplar-based theories of fluency development mentioned 

above. In the explicit condition, the manipulation of linguistic structures is accompanied by 

explanation of linguistic rules. Under the assumption of an interface between declarative and 

procedure knowledge, explicit knowledge strengths the linguistic fluency needed for 

sentences production.  

        Table 1 also demonstrates the role of noticing. This noticing of linguistic forms when 

they appear in a text is an important factor in language learning according to Schmmitd 

(1993). He argues that students must be expressly confronted with some structure to acquire 

them successfully. In the two form conditions such noticing is stimulated, because students 

are systematically required to attend to linguistic forms. In the two meaning conditions, no 
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stimulation of noticing occurs. In the explicit/ meaning condition explicit rules are given, but 

students are not reminded of these rules in the sentences they manipulate. 

           According to Bereiter and Scardamalia (1982, 1987) found that children at the age of 

10 and older often engage in a writing strategy called “knowledge telling”. This strategy 

consist of separated of an idea for following sentences of text, thereby producing rather 

isolated sentences that contain little, communicatively information and have poor coherence. 

In a study of students’ revision skills, Van Gelderen (1997) concluded that one of the 

impediments for successful reformulation was the high demand put on these students 

linguistic and extra linguistic resources. Improving their linguistic fluency to facilitate their 

communicative writing thus certainly seems worthwhile. 

 

4.2-Method of Teaching Writing  

 

 

        Teaching writing is an issue that requires skills and approaches. In this chapter there are 

three main integrated issues to be discussed here. First, Method of Teaching. It should be 

clear here that there is no one answer to the question of how to teach writing in ESL class 

since there are many different approaches for teaching writing; for example, the controlled-to 

–Free Approach, Free- writing Approach, The Paragraph Approach, The Paragraph Pattern 

Approach The Grammar- Syntax- Organization Approach, the Communicative Approach and 

The Process Approach (Raimes, 1983). 

        Surveying the related literature proved that there is as many answers as there teachers 

and teaching method and style as well as learners and learning style. For example, 

Finocchiaro`s (1969) own observation based on informal experimentation favours a “Hear, 

Say, See, Do (write) method” (156). The writing step may be introduced soon after reading 

step. 

       Many EFL/ESL programs know use a process approach to writing instruction and some 

regularly publish collections learners writing. Process writing as distinguished from product 

writing – (white 1998) is playing a large role in ESL class. Writing is seen as communicative 

act with an intended purpose and audience. The teacher and others learners help the writer 

find the topic and revise a draft of written piece until it conveys the intended meaning. While 

working to make their meanings clear, learners are encouraged to acquire competence using 
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the style, syntax, grammar and surface feature of the language. During the writing process, 

students engage in pre-writing, planning, drafting and post writing activities. 

       The importance of teaching language rules when teaching writing is documented in many 

studies. For example, in their survey Leki and Carson (1994) found that the largest percentage 

of responses to a question of what students like to have learned or learned better in their 

writing class was “more language skills” 

       Meyer (1997) believes that “modern composition teaching has emerged primarily from 

observation of L1 freshman students, leading to a strong focus on writing process which does 

not address the need of ESL students for help with sentence- level syntax .Learning the syntax 

and vocabulary of the new language is basic to our students’ ability to write. Weissberg 

(1998) tested the hypothesis that SL learners may acquire syntax in part by writing in their 

personal journals and writing in class. Kiany and Khezrineshad (2001) carried out a study to 

explore the relationship between English proficiency, writing ability and the use of 

conjunctions in Iranian EFL learners’ composition.  They believed that “the results paved the 

path for material designer in developing adequate materials since they can infer particular 

types of conjunctions in the materials they provide for each level. 

      Charkavert and Gautum (2000) believe that the students, who are still learning the process 

of thinking through writing, require their teachers help to structure and organize their ideas. In 

their study, the researchers focused on strategies of persuasion in order to develop writing 

skills. They developed a model which consists of three phases. In the first phase, the teacher is 

to encourage oral activity by brainstorming for ideas on a particular theme. Then, the teacher 

should provide the learners with some framework to help them organize their ideas. The third 

phase is subdivided in two stages. “Here the teacher’s job is restricted to correcting syntactic 

errors for accuracy and pointing out flaws in organizing ideas”. 

 

 

4.3-Method of Feedback  

 

 

     According to Tennant correcting students work is time-consuming work. Many teachers 

dislike correcting students writing. Tennant (2001) used two methods for editing/correcting 

students writing: (1) to write corrections on the paper, using a red pen to make them clearly 

visible; (2) and “more effective method” to write lengthy comments explaining grammar 

points, rising question concerning meaning and logical development, suggesting alternative 
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wording, and organizing text. When faced with such task some will react with comments like 

“Oh, no”. However the results are rewarding because students can learn better. For example, 

students can be reminded of a previously studied grammar rule through explaining its 

applicability in a specific sentence.  So it is always helpful for teachers to move beyond 

simple correction to providing correction explanation for changes suggested. 

        Positive evidence is one type of feedback. Newton and Kennedy (1996) define positive 

evidence as the “input or models that language receive about the target language. Positive 

evidence can be provided authentically, such as in natural conversations or in foreigner talk 

discourse or in teacher talk (Ferguson, 19971) Negative evidence, on the other hand, provides 

information to learners about what is not possible in the target language. It can be provided 

pre-emptively, such as in explanations of grammar rules, or reactively, as through error 

correction. Reactive negative evidence is also called negative feedback because it highlights 

the differences between the target language and learner’s output. Negative feedback can be 

explicit (error correction) or implicit (communication breakdown).Long (1990), reports that        

the explicit error correction can be considered as a negative feedback. 

 

 

4.5-Testing Writing 

 

 

       Assessing and evaluating writing in ELT has a long history with various procedures and 

scoring criteria being revised and adapt to meet the needs of administrators, teacher and 

students (Bacha 2002). 

When testing writing ability directly, there are some considerations to take into account:   

1- The writing task should be properly representative of the population of tasks that 

should expect the students to be able to perform. 

2- The tasks should licit samples of writing which truly represent the students’ ability. 

3- It is essential that the sample of writing can and will be scored reliably. (Hughes, 

1989). 

        Bacha (2002) argues that “students grade expectation are often higher, which may 

negatively affect student motivation”. She concludes that although developing test procedures 

for more valid and reliable evaluation/ assessment is significantly important, “it does very 

little to motivate students to continue learning if their perceived levels of performance are not 
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compatible with those or their teachers” (p.19). Therefore teachers must not overlook the need 

to raise students’ awareness of their abilities.  

          According to Heaton (1982), he argues that “of far greater importance in the teaching 

and testing writing are those skills involving the use of judgement. The ability to write for a 

particular audience using the most appropriate kind of language is essential for native –

speaking and foreign student alike. The use of correct register becomes an important skill at 

advance level of writing. Failure to use the correct register frequently results in incongruities 

and embarrassment. Whereas native speaker learn to make distinction of register intuitively, 

students of foreign language usually experience problems in mastering this complex area of 

language.                     

 

 



 

 

30 

 

 

    

 

 

        This chapter will present the results and analysis of the data found in the field research 

concerning the teaching and practicing of English writing in two secondary school: Amor de 

Deus and Cônigo Jacinto, in Praia. Also, in this chapter it will be presented the result of a case 

study concerned teaching and practicing writing carried out in high school Amor de Deus and 

Cônego Jacinto high school. 

        The research was led through classroom observation interviews and questionnaires. The 

results are prepared in three parts: 

 Presentation of the result of the classroom observation; 

 Presentation of the result of a comparative study of two lessons of teaching and 

method used in the class. 

 This part concerns with the results of the interviews and questionnaires 

answered by both teacher and students. 

 

5.1- First Part- Classroom Observation 

 

 

        The classes were observed to see how teachers teach writing and method used to teach 

their students. The observation were made in classes of 8th grade (1 class), 9
th
 grade (1class) 

10
th

 grade (1 class) and 12
th

 (this class were observed in Cônego Jacinto). The 8
th

 grade and 

9
th

 grade classes were taught by the same teacher, while 10
th
 and 12

th
 grades were taught by 

different teachers. So, three different teachers were observed. Each class was observed at least 

three times. The observations focussed on the following issues. 

- Presentation of writing style  

- The practice of writing  

- The materials used in teaching and practicing writing. 

        The total number of lesson observed was seventeen, 8 lessons were dedicated style of 

teaching writing and 9 lessons were dedicated for practicing and method used to teach 

writing. The result are summarised in the following table. 

 

CHAPTER V 

CLASSROOM OBSERVATION AND QUESTIONAIRE RESULTS 



 

 

31 

 

 

    
 

Table 2 

Result of Classroom Observation  

 

LESSON 

OBSERVED 
LESSON FOR TEACHING 

WRITING STYLE 

8 LESSON 

LESSON FOR 

PRACTICING WRITING 

AND METHOD USED 

9 LESSON 

MATERIALS 

 

 

17 

Approach used Types of Activities  

 

Chalk and 

board 

Communicative Free 

writing 

Approach 

Producing 

a story 

Writing 

composition 

9 1  8 

    

5.2- Teaching writing style 

 

 

       Concerning teaching writing style, from this chart we can see that Communicative 

Approach was the dominant one. It is so amazing that all the teachers observed no matter their 

training background, used the same approach to teach writing. The teacher backed up the 

frequent use of Communicative Approach for the following reason: (these reasons are picked 

up from the answer obtained from questions answered by the teachers) (see appendix A) .The 

use of Communicative Approach is easier than others one.  

There are two main reasons teachers find Communicative Approach easier to be used than 

others approaches. Firstly, there are teachers who are teaching English but without any 

pedagogical training. Secondly, those who have pedagogical, as well as those who do not 

have, are not very fluent in English. Also they said that this approach (Communicative 

Approach) help students to practice for father conversation if they write in a communicatively 

way, they will not have problems to put it orally.  We can also see that no Free Writing 

Approach was used to teach writing. 

 

5.3- Practicing Writing Skills and Method Used 

 

 

      The writing skills are complex and sometimes difficult to teach, requiring mastery not 

only of grammatical devices but also of conceptual and judgement elements (Heaton, 1982). 
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        The exercise used for practicing writing skills in lesson observed, were in most case, 

giving students a topic and ask them to write a composition. Most of the teachers think that 

only writing a composition is the best way to practice writing skills. According to what I 

observed, I think that only writing composition is not enough to practice writing, because 

students should confront with different types of writing. According to Mood, (2000) 

suggested that all linguistics and literature courses should demand a peace of writing. Ex: 

paper, project or review. He also adds that since the only way to learn writing is to write every 

day because there are different types of writing or writing task. Free and controlled writing 

activities could be developed or adapt by the teacher to be used in different part of writing 

lesson. 

 

5.4- Materials   

 

 

         Another conclusion we can draw from the chart above is the overuse of board and chalk 

during both class of teaching writing skills. All the exercises were written on the board and 

those students had to copy them to their notebook. That may be because the lacks of materials 

teacher have in Cape Verde. However, we know that the use of some type of materials mainly 

the board, which is systematically used in class of other subjects, can arouse monotony in 

students. That’s why teacher should do some “extra- efforts” to find and prepare his materials 

in advance so that he and his students can break the monotony the overuse of the board 

provokes.  

        The use of different types of materials in classroom, increase varieties which contribute 

positively to motivate students to learn and to be fluent in English writing. 

 

 

5.5- Second Part- The Comparative Study 

 

 

     This study focuses on the observation of two lesson given to students of two classes of 12
th

 

grades – Humanistic class (22 students) and class 12
th
 ES- Economic and Social class (29 

students) Both classes were class of teaching writing skills. Also these two classes were 

taught by different teachers. These two teachers prepared the lesson based on teaching 

writing. The first class I attended (12
th
 Humanistic)  (see the lesson plan 1 in appendix C) 
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teacher gave a topic and ask students to write about it, while in 12

th
 ES (Economic and Social) 

students were given a topic and teacher led the discussion before to asking them to write. 

Then, teacher gave them some instruction about writing (punctuation, paragraph, word order, 

grammar). 

 

5.5.1- Findings 

 

 

        The students from class 12
th

 Humanistic were not motivated to write; maybe the topic 

might not interest them. Also, some students were not writing because they had a problem in 

organizing ideas and most of them had a high lack of fluency in writing skills. 

During the explanation of the teacher from class 12
th
 ES students were more active and 

showed more interest in attending the class. The most important finding comes out when the 

students were asked to make the relationship between one story and another using writing. On 

the other hand a few students from class 12
th

 Humanistic were able to freely produce the 

relationship between two stories.   

 

5.5.2- Part Three- Analysis of the results of the Questionnaire 

 

 

5.5.2.1 - Analysis of Students answer 

 

        Twenty students were interviewed. They were students from 9
th

 (4 students), 10
th
 –level 

4
th

 - English (8 students from Amor de Deus, high school) and 12
th

 – 6 years of English (8 

students from Cônego Jacinto, high school) grades. The students were explained clearly the 

purpose of the interview, and they had to answer the questions (see the appendix D- questions 

for students). The interviewer explained each questions and terms (including names of each 

activity, i.e. the meaning of email dress; word order; mistakes) in Portuguese sometimes in 

Creole, until students understood clearly what they had to do. 

 

        To address the question. “How many hours do you write in English outside the class? 

The students were asked to state the total numbers of hours of writing English language 

materials in three different situations: homework assignment; personal notes/letters and email.  
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 Table 3 shows the response frequencies and percentage for hour of writing in English 

per week outside the class. 

 Homework assignments: Sixty one (60%) responded that they do not write in English 

for their homework. Twenty eight (28%) write one hour; 11% write two hours, one (1%) write 

three hours, and no students write more than three hours. 

 Personal notes or letters: The majority of students (82%) responded that they do not 

write personal notes or letter in English at all. Fourteen (14%) write half an hours, four (4%) 

write one hour, and no students write more than one hour. 

 E-mail: The majority of students (85%) respond that they do not write email in English 

at all. Twelve (12%) write one hour, three (3%) write two to three hour, and one (1%) writes 

four hours, and no students write more than four hours. 

 

 

Table 3 

Analyses of Students Answer 

 

Hours per week Homework Personal notes/letter E-mail 

0 

1-2 

2-3 

3-4 

More than 4 

60% 

28% 

11% 

1% 

0% 

82% 

14% 

4% 

0% 

0% 

85% 

12% 

3% 

1& 

0% 

 

 The majority of students did not engage in most English practice that is illustrated in 

the questionnaires. Writing practice among four skills, are the activity that students practice 

least outside the class. Also most of their practice in English was limited to doing homework 

assignments. The fact that almost 90% students do not write outside the class indicates that it 

is impossible for students to develop their competence in English writing. Most of them got 

0% because they don’t use to write more than four hours per week, and also it is not their 

habits. So, we as a teacher we should encourage the students to do this kind of activities in 

order to make them aware about the importance of writing.    
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5.5.2.2 - Analysis of Teachers answers 

 

 Thirteen teachers were interviewed. They were of 8
th

, 9
th

, 10
th
, and 12

th
 grades. The 

teachers were told the purpose of interview and them, they answered the question (see the 

appendix E) –questions for the teachers. 

 Analysing the answers, we can see that teachers teach their students writing but not 

communicatively. Also they showed that they spend most time explaining them the rule of 

grammar and fill in the gap. 

On the other hand they forget to make their students practicing writing which is one of 

important issues among of other skills. 

 Address questions “what are the difficulties that you see in your students when they 

are writing?” Most of them pointed out that the major difficulties students face are 

vocabularies and grammar. Students do not write a lot because they don’t know enough 

vocabularies. Taking in account the four macro skills, most of the teacher said that they don’t 

focus on writing skills specifically .Without forget on the four macro skills, they focus more 

on other skills. It is true that there lot of English Language teachers in Santiago who do not 

have pedagogical training to teach English. However, the Minister of Education should create 

a program that concerns some pedagogical training for them. 
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 Writing is a productive skill. It is one of the most important skills and comfortable 

“subjects” to teach particularly in an ESL programme. It is especially interesting for non 

native speakers because learners are expected to create written products that demonstrate their 

ability to organize the content, to address the correct audience as well to demonstrate their 

linguistic ability (vocabulary, punctuation, spelling, etc). No matter how effective the 

teaching writing skill has been, students need to practice this activity in communicative 

exercises. For this reason I included in this research paper some activities that can be used in 

the classroom to help students practice their writing skill. They are interviews, writing a 

journal, research paper, sentence writing, dialogue, project work. These activities are 

extremely important because besides practicing writing students have the opportunity to use 

their creativity and imaginations to express their feelings through communicative writing. 

 The result of the research carried out in the field (Amor de Deus and Cônego Jacinto 

high school), show that the students interviewed think it is important to practice writing in 

communicative activities. Contrarily to what students think, teachers seldom use 

communicative activities in the classroom. That can be attributed to the lack of materials to 

practice English that teacher face in some class, the lack of pedagogical training that many 

teachers have. 

 As can be seen from the analysis, the students’ performance errors are systematic and 

classifiable. This, in turn, implies that both teachers and learners must see errors as the key to 

understanding and solving accuracy problems in English writing. Then, it is the teachers’ 

responsibility to adapt, modify or even develop remedial procedures that can elevate the 

students’ level and minimize their errors. Teacher should try to find the best method to deliver 

the lesson to their students. This is however, hard since there is no such method that is holistic 

enough to be The Best Method. Therefore, teachers regularly apply different methods that are 

suitable for the students’ needs, interest and ability. 

 We should always remember that writing is individual effort and skill, therefore the 

instructor role is to share in the process by offering constructive criticism as well as correcting 

errors. 

 

CHAPTER VI 

CONCLUSION 



 

 

37 

 

 

    
 Students should be always encouraged to write and express themselves on subjects of 

their interest they should be helped to develop their ability to evaluate their own writing and 

to correct and to correct their errors. 

 Motivation and attitude are important factors in all learning processes. Motivation is 

the key to all learning. 

Another suggestion that is very helpful is to encourage students to use different activities and 

strategies to improve their writing, e.g. keep a journal, get a pen-friend, keep copies of 

everything you write, use a word processor etc (refer to Ellis and Sinclair 1991). In fact using 

computers to teach writing is very popular nowadays. As Cook (cited in King: 1997) suggests 

there is more to computer technology than simply word processing software, and if you are 

not using it, you missing out on some exiting and valuable ways of teaching writing. 

Brief grammar rules may be essential to help learners realize their errors resulting from 

overgeneralization and wrong analogy. Learners should be always encouraged to do remedial 

exercises. In fact, ability to communicate cannot be fulfilled unless “the grammar” is there (in 

the competence) of the writer. According to Chomsky (1986), grammar consists of various 

levels, which are ordered and interrelated. Also I suggested to all the teachers to Creating 

“English club” at schools is a suggestion to improve students’ chance to use English outside 

the classroom context for communicative purposes. Teachers’ capacity to involve students 

and school staff in such a club can be a success.   

I hope the suggestions above, as well as the activities suggested will be embraced 

satisfactorily. The examples of activities I have mentioned in this research paper are real 

examples of communicative situations that students might face outside the classroom. To 

finish, we English teachers should teach writing to our students. But also, we should train 

them to use writing to communicate. Writing is hard work in one’s own language let alone in 

a second language. Developing the necessary skills to improve learners writing is even harder 

work. Teachers should be happy with whatever progress learners make. It is always true that 

some is better than none.  
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