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This paper analyses the correction of errors and mistakes made by students in the Foreign 

Language Teaching classroom. Its goal is to point out typical correction behaviors in Cape 

Verde in Language Teaching classrooms and raise teachers’ consciousness concerning better 

correction practice.   
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 Introduction 

   

            Throughout the history of language teaching and learning, some researchers who made 

history - Hendrickson, Allwright, Catheart and Olsen, Chenoweth et al, Chaudron, Nystrom, 

etc - have studied error correction. Therefore, as a way of following their ideas and 

discovering more about error correction, this writer is going to work on “Oral Correction in 

Foreign Language Classrooms.” 

 This paper is based on cornerstone questions such as: 

Should learner errors be corrected? If yes, 

When should learner errors be corrected? 

Which learner errors should be corrected? 

How should learner errors be corrected? 

Who should correct learner errors? 

 

This subject interests me because being a student of different foreign languages, I 

noticed different ways teachers deal with learners especially concerning error correction. 

Therefore, now as a teacher, I want to realise how I treat my students’ oral errors and to know 

if my student success or failure is related to the way I correct them. I also want to show 

teachers who read this work that what has been said and discovered about this topic is 

inseparable from foreign language teaching. Finally, I hope to help teachers discover by 

themselves the best way of dealing with students’ oral classroom errors. 

Learning a language is a complex activity. A lot of research has been done in order to 

make learning more effective, but, it still remains surprisingly difficult to say with certainty 

which methods are truly more effective than others.  There are many theories, and even a lot 

of evidence, but it remains largely inconclusive. 

Most learners have strongly held beliefs about how they should learn and equally strong 

beliefs, about how they should not. One of the subjects upon which most people have strongly 

held beliefs is the role played by correction. 
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A lot of work has been done with language teachers, among them experienced and 

inexperienced, native and non-native speakers, traditional and progressive, employed in 

public schools and private schools, which has shown that one certain way to provoke a group 

of language teachers to heated discussion is to question their attitude to correction. A simple 

remark such as “Most language teachers probably correct their students too much” can easily 

provoke aggression, anger and many other unhelpful attitudes. The question of the teacher 

attitude towards mistakes and correction is probably the single most important issue in a 

language teacher’s professional development. The kind of activities the teacher encourages in 

the classroom, and the kind which the teacher avoids or minimizes, will be strongly 

influenced by the teacher’s views of the role of mistakes and correction in learning.  

The purpose of this work is not only to fulfill the legal formalities of the Licenciatura 

requirements of ISE
1
 but also, this paper is an invitation to language teachers to think about 

their own attitudes towards the way they deal with mistakes and errors in the classroom. 

Therefore, this work will be based on key questions concerning correcting errors and mistakes 

and will present the point of view of some esteemed researchers and some esteemed 

classroom teachers in Praia – Cape Verde.  

Another aim of this work is to point out typical correction behaviors in Foreign Language 

Teaching classroom and raise teachers’ consciousness concerning better correction practice. 

This paper will provide some guidance about when, which and how language teachers should 

correct learner errors; it will provide strategies for correcting oral errors,(See Appendices III) 

and it will raise some questions intended to cause language teachers to think about 

themselves, and the way they deal with errors in the classroom. 

In chapter one will be presented the difference between error and mistake and some 

other questions which are called “Tasks” in this paper. They do not provide answers. Their 

goal is to remind teachers that, as learners are responsible for their own learning, so teachers 

are also responsible for their own teaching. In this way, their work will be constantly re-

vitalized. Chapter one will also present the five questions on which this paper is based and 

answers according to researchers cited on page 9. In chapter two will be presented the data 

based on classroom observation and questionnaires. Chapter three will present results from 

both classroom observation and questionnaires. Chapter four will present conclusions and 

suggestions for better dealing with error correction in foreign language classrooms.  

 

                                                 
1
 Instituto Superior de Educação 
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Chapter I     Background 

  

 1. Introduction 

 

        Chapter one presents a literature review of oral correction and provides theories and 

definitions of terms such as ‘mistakes’ and ‘errors.’ The main focus of this chapter will be on 

the best current practice of oral correction in the classroom with researchers such as Stephen 

D. Krashen, Hendrickson, Allwright, Douglas McKeating, Chaudron, Bartram, Gower etc. 

They answered the key questions on which this paper is based, and provided hints which lead 

language teachers to formulate their own answers.   

 

1.1 Difference between Errors and Mistakes 

 

        It is common to make a distinction between ‘mistakes’ and ‘errors’. 

       A mistake is really a slip of the tongue or pen. The student is able to correct it himself 

either completely unprompted or with the guidance of the teacher and other students. Even 

native speakers make mistakes all the time even though the correct form is usually known 

(Gower, et al. 1983). A mistake is caused by learners not putting into practice something they 

have learned (Bartram, et al. 1991). According to Mark Bartram and Richard Walton - It has 

been traditional to try and define mistakes, and to categorize them according to their causes. 

So that there is a range of words, of which ‘mistake’ is one, to denote various kind of errors.  

        Mark Bartram and Richard Walton do not believe that the state of such definitions is 

sufficiently advanced to make distinctions particularly useful. This is the reason why they 

choose to use two terminologies:  ‘slip’ and ‘mistake.’ Slip is defined as being the wrong 

language caused by tiredness, carelessness, nerves, etc. In other words, the kind of mistake 

that anybody, including native speakers could make (Bartram, et al. 1991).  



 

                                                                                                                                                   

                                                                                                                                                   14 

 

 

 

Mistake is the wrong language which a native speaker would not usually produce, that is, 

something that only learners of language produce (Bartram, et al. 1991). The authors asked 

the question ‘What is a mistake’ to several language students and teachers, and below are 

some of their answers.  

 

However, before you read students and teacher answers in the next section, please answer the 

question for task # 1: 

 

 Task # 1 

What is your definition of a mistake? 

  

 - To say or write something wrong. (Student) 

 - Everything which is wrong. I can’t give you details. There are too many. (Student) 

 - A wrong opinion, idea or act because of wrong information. (Student) 

 - It depends on circumstances. It could be something a native speaker wouldn’t say 

grammatically, something a native speaker wouldn’t say in a certain situation. It depends on 

the audience. The definition of a mistake shifts. (Teacher) 

 

        As we can see, the definition of Mistake depends on who you are, and we can also see 

that both teachers and students believe that a mistake is somehow ‘wrong’. (Bartram, et 

al.1991). 

        An error is much more deeply ingrained. The student might: 

- believe what he is saying is correct 

- not know what the correct form should be 

- know what the correct form should be, but can’t get it right 

 

Errors are usually produced regularly and systematically, so asking the student to try again 

is one of the best ways of helping a teacher decide whether the incorrect form is an error or a 

mistake. Very little time needs to be spent on mistakes, but errors will need attention at 

certain stages of the lesson (Gower, et al.1983).  

On the other hand, (Bartram, et al. 1991) stated that an error is caused by the learner 

trying out something completely new, and getting it wrong.  

Mark Bartram and Richard Walton believe that the distinction between the two above is the 

academic one, but in practice, especially at the spur of the moment in a class, it is impossible 
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to make this distinction. Therefore, they asked several questions: ‘‘How can we tell what a 

student has ‘learned’? Does that mean things the student has encountered, or things the 

student has mastered? Maybe the student has been taught a lesson during which the word 

‘library’ came up. Did the student master it? How can we tell? May be s/he understood it at 

the time, and even wrote it on notebook – but, does that mean that the student ‘mastered’ it? 

(Bartram, et al. 1991). 

 Douglas McKeating in the book, ‘The Teaching of English as an International Language’ 

thinks that in many cases what is regarded as an error depends on what standard of 

performance is considered to be acceptable. He says this will obviously vary according to 

circumstances, and will take into account factors such as: 1.the standard being aimed at; 2.the 

stage in the course; 3.the age, 4. ability, 5. motivation, etc. of the students; 6. the amount of 

time available; and 7. the realistic assessment of the possibilities of improving performance in 

that time. 

Consider, for example the likely attitudes towards variations in pronunciation of Teacher 

A, Teacher B and Teacher C. 

       

 Teacher A has a group of highly motivated young business executives whose firms operate   

in London and who want to develop an accent which is as close as possible to British 

‘Received Pronunciation’

 Teacher B has a group of high school students, some of whom hope to visit Britain as 

tourists and be generally understood.

 

 Teacher C is in a country where English is used as a second language. His students will be 

communicating almost exclusively with other users of the local form of English. 

        Here, the notions of acceptability may vary, especially in a country where English is 

fairly widely used and a local standard with its own special characteristics is developing. A 

local English teacher may find himself having to call some usage an error because it is 

considered to be so by examiners even though it is widely used among local educated 

speakers of English. For example, it is common in some countries to use the word ‘pick’ to 

mean ‘collect’, where standard British English would have ‘pick up’ as in  I’ll pick you at six 

o’clock.   

        This usage is condemned by teachers and examiners in these countries but many of them 

use it themselves outside school (Abbot, et al. 1981). 
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        “There is no clear-cut answer to the problem of when an error ceases to be an error and 

becomes an acceptable ‘variation’ but teachers, especially native speakers of English teaching 

overseas, need to be flexible and sensitive to the development of local standard forms” 

(Abbot, et al. 1981:219). 

  

Recognizing errors is not particularly difficult, and most teachers have a highly 

developed sense of error detection. There are, however, cases where the error is only apparent 

to someone who knows what the student ‘really means’. It is in the detection of these ‘covert’ 

errors that the teacher of a particular group of students often has a considerable advantage 

over the research worker working from samples collected form students who does not know 

(Abbot, et al. 1981). 

 The teacher often recognizes errors, because he knows that his students are prone to 

that particular mistake, so even when the context makes an alternative, correct interpretation 

possible, the teacher who knows his group may suspect the worst (Abbot, et al. 1981). 

Let’s analyze the following student’ sentences: 

 There is one boy outside who wants to see you. 

“Here, if you know that all these students regularly use one in contexts where a would be 

much more usual you are less likely to accept it as correct. But, if you know that they 

confound a and an you are even more likely to recognize it as an error. In such circumstances 

there is always the danger that a teacher may be too hasty in his judgement and may correct 

errors where they do not exist” (Abbot, et al. 1981:220).  

  

 It was seriously injured in the accident. 

“The fact that ‘it’ refers back to car and not to e.g. ‘horse’ makes the error clear” (Abbot, et al. 

1981: 220). 

 We rested under a tree and made fire. 

“The expressions ‘made fire’ may be wrong until we know the context. According to Douglas 

McKeating, it became right from the day he went to a picnic with some students and suddenly 

the students started ‘making fire’, using no matches or artificial devices. Fire was made, and 

then a cooking fire was lit on it.” (Abbot, et al. 1981:221).  

 I used to clean my teeth every night before I go to bed.   

“In this case,  if the general context employs the Present Simple tense, then, used to is 

probably wrong; but if the context employs the Past Simple tense, then go is probably wrong. 

In these two last examples, context is determinant in recognizing an error. Because of the 
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importance of context for recognition and interpretation, records of errors for analyses later 

should be long enough to include relevant information or notes should be added to indicate 

the general context”  (Abbot, et al. 1981:221). 

 

     Task # 2 

Do you think that the distinction between ‘errors’ and ‘mistakes’ is               

useful? Why? 

 

 

Another distinction which is often made is, ‘covert’ mistakes. According to Gerry Abbott 

and Peter Wingard (1981), ‘covert’ mistakes are occasions when the learner says something 

right by accident. An example would be: we went to some museum and then took the train 

home. In the student’s L1, some is followed by a singular form, even when referring to more 

than one thing – they really mean some museums. However, some museum is perfectly 

acceptable.  

Error correction is usually thought of as relating to the form of the language but obviously 

students can say something incorrectly because they have misunderstood the meaning of 

something , or the choose an inappropriate thing to say on a particular occasion. Students can 

equally get things wrong, for instance, they misunderstand or misinterpret when they listen or 

read a text (Abbot, et al. 1981).   

 

 

 

 

 

 

 

 

 

 

 

 



 

                                                                                                                                                   

                                                                                                                                                   18 

 

 

 

1.2 Should learner errors be corrected? 

 

Task # 3 

Do you correct your student errors? 

 

Craig Chaudron (1988) considered this question as to be a dilemma. He stated in the 

book Second Language Classroom the following: “… the question of whether or not 

treatment of learner errors is a dilemma to teachers. There may be many such instances in 

which the wisest thing a teacher can do is to ignore an oral error.” Chaudron (1988: 137)  

   A problem arises here, however, since the output of any learner in a classroom may 

serve as input to any other learner, as well as to the entire class. If a teacher chooses not to 

treat an error in one learner utterance, the other learner may assume that the form or function 

was correct as it stood. This assumption could conceivably lead to some learners incorrectly 

internalising errors. Teachers also worry that some learners may even modify their existing 

correct hypothesis to include incorrect forms, in order to confirm with their classmates 

uncorrected output. So, Chaudron considered that the question of whether to treat the error or 

to ignore it is not a simple matter.  

Julian Edge (1989) has done a research in which most of language teachers he has 

worked with in Latin America, Africa, Central Asia and the Caucasus are modifying their 

classroom practice to accommodate a more tolerant approach to errors and mistakes. They no 

longer automatically correct their students. Instead, they encourage self-correction end peer 

correction. (See 1.6, Who should correct learner errors?). The action research has been 

conducted for over the past four years, in fifteen countries, where he has been asking teachers, 

teacher trainees, and students: ‘‘should teachers correct every error students make when using 

English?’’ Below are some of the answers (Edge, 1989: 21) 

            - Correction may develop something like a barrier, and students will be afraid of      

making mistakes and will not speak or study English with pleasure (Kyrgyz teacher). 

- If teachers correct every errors students make, pupils begin hating them. (Uzbek 

student). 

          - If the teacher corrects every all the errors students make, then the students will think 

that they are dumb and not good enough to speak English (Azeri student). 

          - If teachers correct every error students make, students will forget the correction 

(Kazakhstani teacher). 
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          - The correction of each mistake will confuse a student (Kyrgyz teacher).  

          - The teacher should correct the errors in order to let the students know what’s wrong 

and what’s right (Georgian teacher). 

          - I think that the students must speak without being afraid that they will speak with 

errors (Armenian student). 

          - If nobody corrects ours errors, we will never learn good English (Ecuadorian student). 

          - If you don’t correct them, the students could get confused later on (Honduran teacher). 

          - Every mistake should be taken care of at the moment it is made, otherwise, students 

will keep on making the same mistake over and over again (Colombian teacher). (Edge, 1989: 

22) 

 

Julian Edge (1989) concluded that the most important implication of this survey is that 

something should be done to rectify the opposing expectations of teachers and students about 

how errors should be handled.                

Roger Gower and Steve Walters (1983) stated that the correction of errors students 

make depends on the aim of activity. In general, the principle is: if the language is controlled 

by the teacher and the student is practising forms the teacher has presented, then errors should 

be corrected. The tighter the control, the tighter the correction. If however, the aim is to get 

students to produce a lot of language, quickly and fluently, rather than a small amount 

accurately, then correction will be less because students’ main aim will be to communicate 

meaning and correction of form by the teacher will be unwelcome intrusion.  

Jim Scrivener (1994) agreed with what Roger Gower and Steve Walters have said, and 

stated that an important consideration here is the aim of the activity. Is it to improve learners’ 

accurate use of English? If this is the case, then immediate correction is much more 

appropriate than in an activity where fluency is the objective (and interruptions and 

corrections might get in the way of the work). Scrivener (1994: 110) 

Scrivener also stated that there are other factors to be taken into account when 

deciding if a correction should be made: “will it help or hinder learning? Am I correcting 

something they haven’t learned yet? (If so there doesn’t seem much point.) How will the 

students take the correction? What is my intention in correcting?” Scrivener (1994: 110). 

Teachers should ask themselves these questions before deciding whether or not to correct 

learner errors.  
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1.3 When should learner errors be corrected? 

 

Task # 4 

When do you correct your student errors? 

 

 The answer for this question includes the following options: immediately; after a few 

minutes; at the end of activity; later in the lesson; at the end of the lesson; in the next lesson; 

later in the course;. The immediate correction is more likely to be useful, if the aim of the 

lesson is accuracy. But, if the aim is fluency, then immediate correction is less appropriate 

and any correction will probably come after the activity has finished or later. T teacher can 

correct errors made in fluency activities but it’s often better to do so after the activity has 

finished. Interrupting an activity in order to correct a student could kill the activity. However, 

while students are working a teacher can listen discreetly and collect a list of errors, which 

later can be used to provide sentences to discuss, to set an exercise, to plan the next lesson, 

etc. (Scrivener, 1994). 

 Similarly to Scrivener, Abbott and Wingard (1981) have suggested that teachers must 

not make learners so worried about making mistakes that they lose all confidence and fluency. 

It follows that teachers should not pounce on every mistake as it is produced and demand 

immediate correction. Such errors can be divided into four categories, according to whether 

they are to be:  

(i) dealt with immediately; 

(ii) tackled at the next convenient point in the lesson; 

(iii) left to a later lesson; or  

(iv) ignored altogether at this stage.  

In general, category (i) should include only those mistakes which teachers are sure that the 

student can correct with the minimum amount of interference to his fluency.  Such mistakes 

can often be indicated non-verbally for example, by raising the eyebrows, or by saying a 

single sound, word or short phrase:  

 e.g. Student:    She didn’t had any …  

        Teacher:    Have 

        Student:   She didn’t have any money left. 
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In selecting mistakes for such treatment teachers need to be sensitive to the possible reactions 

of individual students. Some students will happily correct themselves in this way whereas 

others may become worried and confused.  

 The errors of students who may be worried by immediate correction will be included 

in category (ii). They can be dealt with as soon as the student has finished speaking, e.g. 

‘That’s right, but you said ‘‘She didn’t had any … ’’ ‘What should you have said?’  

 Errors to be included in category (iii) will be those requiring more intensive remedial 

work. It is useful to keep a note-book for jotting down such errors when they occur.   

 Chaudron (1988) had the same opinion as Scrivener (1994) and Abbott and Wingard 

(1981) about the question when to correct learner errors. He stated that teachers may deal with 

error immediately, or delay treatment somewhat (for example, until the learner finishes with 

the message she or he was trying to convey), while still treating the error within the 

boundaries of the same lesson in which it occurred. The problem with immediate error 

treatment, many teachers feel, is that it often involves interrupting the learner in mid-sentence 

– a practice which can certainly be disruptive and could eventually inhibit the learner 

willingness to speak in class at all.  

 Alternately, teachers may postpone the treatment for longer periods of time.      

 

 

 

 1.4 Which learner errors should be corrected? 

 

Task # 5 

Which error do you correct? 

 

 Chaudron, (1988) has shown in the book ‘Second Language Classroom’ that several 

studies have been done on error correction by famous researchers such as Courhêne, 

Fanselow, Hendrickson, etc. following different criteria for determining ‘correction’. As a 

result, comparisons across studies should be interpreted cautiously. Taking into account some 

studies’ lack of error counts in some categories, there is remarkable similarity in general 

proportion of types of errors. Of total errors, the median percentages of errors produced 

among the studies are: phonological, 29%; grammatical, 56%, lexical, 11%, content, 6% and 

discourse, 8%. The trends for proportion of errors corrected appear to reflect the general rate 



 

                                                                                                                                                   

                                                                                                                                                   22 

 

 

 

at which errors are made in classroom, in an inverse relationship, where the more a type of 

error is made, the less likely a teacher appears to be inclined to correct it. (Chaudron, 1988: 

140)    

 

 

1.5 How should learners be corrected? 

 

Task # 6 

How do you correct your learner errors? 

 

 Concerning the question how, Jim Scrivener (1994) suggested two steps which can be 

used to encourage students’ self-correction or student-student correction:  

 - Indicating that an error been made. Teacher may also indicate what kind of errors it is, 

where in a sentence the error is, etc.    

 - Invite correction or help the students towards a correction. 

On the other hand, Douglas Brown (1993) considered that the matter how to correct 

errors is exceedingly complex. He stated that research on error correction methods is not at all 

conclusive on the most effective method or technique. He added that it seems clear that 

students in the classroom want and expect errors to be corrected, so, teachers can safely 

conclude that a sensitive and perceptive language teacher should make language classroom a 

happy optimum between some of the overpolitness of the real world and the expectations that 

learners bring to the classroom.  

Roger Gower and Steve Walters (1983) suggested that students learn more effectively 

if they are guided in such a way that they correct themselves rather than if they are given the 

correct version of something straight away. The main stages in this process are: 

1. The student must know that something is not accurate  

Let student finish the utterance. Then, make some gesture, like a wave of the finger, or give 

some not too discouraging word, like nearly. You must be gentile because errors and mistakes 

are an important part of our learning: we have to make them in order to learn. So, ‘black 

looks’ or shouts of ‘No, you idiot! ’will only serve to reduce students’ desire to try out the 

language! 
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2. The student must know where the error is    

So you need to isolate for the student the part of the utterance that’s wrong. If the student says 

I see John yesterday and he meant I saw John yesterday telling the student to try again might 

be of no use. He’s put the word yesterday in to indicate past time. What he needs to know is 

that see is incorrect. You can say the second word or not ‘see’ but …?. More effectively you 

can use four fingers to represent each word to indicate where the problem is and see if they 

can get it right. 

The student must know what kind of error it is              

He’ll need to know whether the problem is grammatical (e.g. wrong tense), syntactic (e.g. 

missing word), or phonological (e.g. a wrongly-stressed word). Common gestures used to 

indicate the type of error can be found in “Strategies for Correcting Oral Errors” (See 

Appendices III.) (Roger Gower and Steve Walters, 1983).  

 

 

1.6 Who should correct learner errors? 

 

Task # 7 

Who do you think should correct learner oral errors in a language class? 

 

 According to Chaudron (1988) the apparent possible answers for this question are: the 

teacher, the learner making the error, or other learners. Depending on the importance or likely 

success of the error correction, it is incumbent on the teacher to be as consistent and thorough 

as possible, to follow through with a correction until the learner evidences understanding of 

the error problem (Chaudron, 1988: 150). 

 Otherwise, it may be more appropriate to allow the learner to self-correct. Certainly it 

should be the goal of instruction to improve learners’ ability to monitor their own target 

language speech.          

 Similarly to Chaudron, Scrivener (1994) presents the figure on page 24, saying that 

correction of learner error can be done by:  
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            Learners’ correction 

 

  Figure 1. 

 

In addition Roger Gower and Steve Walters (1983) and Mark Bartram and Richard 

Walton (1981) stated that when the teacher asks another student to help out, it has the 

advantage of: 

a) involving all students in the correction process 

b) making the learning co-operative generally 

c) reducing the students’ dependence on your models 

d) increasing the amount the students listen to each other 

e) giving the better students something to do. 

However, such student-to-student correction as it is known needs to be done carefully. Not  

Oh, no! Wrong again, Juan. Go on, Sami. Tell him.; but Not quite, Juan. Do you know, Sami? 

Alternatively, do the whole thing by gesture. Indicate “Not quite” with your face or hands and 

gesture another student to help (Roger Gower and Steve Walters, 1983).   
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Chapter II       Data  

  

Data based on classroom observation 

  

 2. Introduction 

 

This chapter describes the data collection done in four secondary schools in Praia: 

Constantino Semedo and Amor de Deus, “Escola Secundária de Palmarejo” and “Escola 

Secundária Manuel Lopes” in which the data collection was based on questionnaires and on 

classroom observation. I used both classroom observation forms and questionnaires to collect 

data in order to see if what teachers say they do matches what I observed them to do. 

 For this work, I observed teachers of English, French and Portuguese, to see how 

teachers of different languages deal with oral correction in the classroom. The intention is to 

find out how teachers of different languages deal with error correction in the classroom. The 

following five questions are those on which the observations were based. 

 

Question # 1. What is the frequency of teachers’ correction in the classroom? 

Question # 2. When do teachers correct learner errors? 

Question # 3. Which errors do teachers correct? 

Question # 4. How do teachers correct learner errors? 

Question # 5. Who besides teachers correct errors in the classroom? 

 

       The next eight pages of data were collected over a three week period in February 2006 

and based on classroom observations by this researcher. The figures that follow represent both 

teacher demographics (figures 8, 11, 14, 17 and 20) and teacher behaviors in response to the 

questions 1- 5 above.  The remaining ten figures (figures 9, 10, 12, 13, 15, 16, 18, 19, 21 and 
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22) represent teacher error correction in classes observed. Each figure is followed by a text 

description of the figure data.  

   

 

2.1 Teacher A 

Figure 2, Demographic Teacher A 

Age Years of 

experience 

Subject School Number of 

students 

Year - level Number of 

classes 

observed 

22 2 English Amor de Deus 

Sec. School 

34 11th - 5 2 

 

Teacher A is twenty-two years old, she has been teaching English for two years at 

‘Amor de Deus’ secondary school. She was observed twice in a class of thirty-four eleventh 

grade fifth year of English students. 

 

 Figure 3. Teacher A, Class # 1 

Total 

What is the frequency of      

Teacher’s              

correction 

Never    

Sometimes  

Very often X 

Always  

When do teachers correct 

learner errors? 

Interrupting X X X X X X X X X X X X X    12 

By waiting  X X               2 

 
 

Which errors do teachers 
correct? 

Grammar X               1 

Pronunciation X X X X X X X X X X X X    12 

Word order                --- 

Information                --- 

How do teachers correct 
learner error? 

Rephrasing X               1 

Negating                --- 

Criticizing                --- 

Who besides teachers 
correct errors in the 

classroom 

Teacher                 --- 

Another stud. X               1 

St. him/herself                --- 

  

Teacher A corrected students thirteen times by interrupting, however, she waited for 

the transition point twice. Teacher A only corrected pronunciation errors by rephrasing, and 

once a student corrected his colleague. 

 

 

 . 
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 Figure 4. Teacher A, Class # 2 

Total 

What is the frequency of      
Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X X X X X X X X X X X X X  X X 22 

X X X X X X            

By waiting                  --- 

 

 

Which errors do teachers 
correct? 

Grammar X X X X            4 

Pronunciation X X X X X X X X X X X X X X X 17 

X X              

Word order                --- 

Information X               1 

How do teachers correct 

learner error? 

Rephrasing                 

Negating X               1 

Criticizing                --- 

Who besides teachers 

correct errors in the 

classroom 

Teacher                  

Another stud.                 

St. him/herself                 

 

 Teacher A corrected students all the time by interrupting. She never waited for the 

transition point. Teacher A mostly corrected pronunciation. However, once she corrected the 

wrong information by negating saying ‘WRONG’. 

  

 

2.2 Teacher B 

 Figure 5, Demographic Teacher B 

Age Years of 

experience 

Subject School Number of 

students 

Year - level Number of 

classes 

observed 

31 9 English Constantino 

Semedo Sec. 
School 

41 7th - 1 2 

          

  Teacher B is thirty-one years old, he has been teaching for nine years, and now he’s 

teaching in Constantino Semedo secondary school for six years. He was observed twice in a 

class of forty-one first year of English students.   
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Figure 6. Teacher B, Class # 1 

Total 

What is the frequency of      

Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X X              3 

By waiting                   

 

 

Which errors do teachers 
correct? 

Grammar                 

Pronunciation X X              2 

Word order                 

Information X               1 

How do teachers correct 
learner error? 

Rephrasing                 

Negating X               1 

Criticizing                 

Who besides teachers 
correct errors in the 

classroom 

Teacher                  

Another stud.                 

St. him/herself                 

 

 

 Teacher B corrected all three errors in this class by interrupting. He corrected two 

mispronounced words and a wrong information provided by the student. 

 This Teacher corrected the student by saying ‘NO’, and did not allow students to 

correct one another.   

 

Figure 7. Teacher B, Class # 2 

Total 

What is the frequency of      

Teacher’s              
correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X               2 

By waiting                   

 

 
Which errors do teachers 

correct? 

Grammar X X              2 

Pronunciation                 

Word order                 

Information X               1 

How do teachers correct 

learner error? 

Rephrasing X               1 

Negating                 

Criticizing                 

Who besides teachers 

correct errors in the 

classroom 

Teacher                  

Another stud.                 

St. him/herself                 
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Teacher B corrected the three errors which occurred in this class, and interrupted 

students after mistakes for correction. Teacher B corrected two grammatical errors and a 

wrong information error. This Teacher corrected his students by rephrasing and negating 

saying ‘WRONG’ and no student correcting occurred.   

 

 

2.3 Teacher C 

 Figure 8, Demographic Teacher C 

Age Years of 

experience 

Subject School Number of 

students 

Year - level Number of 

classes 

observed 

26 5 English Amor de Deus 

Sec. Scholl 

31 

6 

11th – 5 

12th - 6 

2 

 

Teacher C is twenty-six years old, he has been teaching English for five years in Amor 

de Deus Secondary school. He was observed twice in two different classes: eleventh grade 

fifth year English with thirty-one students, and also twelfth grade sixth year English with six 

students.  

 

Figure 9. Teacher C, Class # 1 

Total 

What is the frequency of      

Teacher’s              
correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 
learner errors? 

Interrupting X X X X X X X X X X X X X    13 

By waiting  X X X X X X           6 

 

 
Which errors do teachers 

correct? 

Grammar X               1 

Pronunciation X X X X X X X X X X X X X   9 

Word order X X              2 

Information X X              2 

How do teachers correct 

learner error? 

Rephrasing X X X X X           5 

Negating                 

Criticizing                 

Who besides teachers 

correct errors in the 

classroom 

Teacher                  

Another stud.                 

St. him/herself                 

 

 

 Teacher C corrected students almost all the time. This Teacher both interrupted and 

waited to the transition point for correction. 
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Teacher C corrected all errors - grammar, pronunciation, word order and information 

and corrected students by rephrasing their sentences and asked them to repeat. No student 

correcting occurred. 

 

Figure 10. Teacher C, Class # 2 

Total 

What is the frequency of      

Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X X X X X X X X X X X X X X X 20 

X X X X             

By waiting  X X X X             4 

 

 

Which errors do teachers 
correct? 

Grammar X X X             3 

Pronunciation X X X X            4 

Word order                 

Information                 

How do teachers correct 
learner error? 

Rephrasing X X X X X X X X X X X X X   13 

Negating                 

Criticizing                 

Who besides teachers 
correct errors in the 

classroom 

Teacher                  

Another stud. X X X X            4 

St. him/herself                 

 

Teacher C corrected students almost all the time by interrupting but also by waiting for 

the transition point. Teacher C only corrected grammar and pronunciation in this class by 

rephrasing their wrong information. Both Teacher C and students corrected errors in the class. 

 

 

2.4 Teacher D  

Figure 11, Demographic Teacher D 

Age Years of 

experience 

Subject School Number of 

students 

Year - level Number of 

classes 

observed 

27 7 French Constantino 

Semedo Sec. 
School 

34 

42 

12th - 4 

12th - 6 

2 

 

Teacher D is twenty seven years old, he has been teaching French for seven years in 

Constantino Semedo Secondary School. He was observed twice in two different classes: 

twelfth grade, fourth year English with thirty-four students and twelfth grade sixth year 

English with forty two students.  
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Figure 12. Teacher D, Class # 1 

Total 

What is the frequency of      

Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X X              3 

By waiting                   

 

 

Which errors do teachers 
correct? 

Grammar                 

Pronunciation X X X             3 

Word order                 

Information                 

How do teachers correct 
learner error? 

Rephrasing                 

Negating                 

Criticizing                 

Who besides teachers 
correct errors in the 

classroom 

Teacher                  

Another stud. X               1 

St. him/herself                 

 

Teacher D corrected all errors that occurred in the classroom by interrupting. He 

corrected only pronunciation in this class using repetition. Both Teacher D and students 

corrected errors in the class. 

  

Figure 13. Teacher D; Class # 2  

Total 

What is the frequency of      
Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 
learner errors? 

Interrupting X X X X X X X X X X X X X X X X 29 

X X X X X X X X X X X X X    

By waiting  X X X              3 

 

 

Which errors do teachers 
correct? 

Grammar X X X X X X X         7 

Pronunciation X X X X X X X X X X X X X X X 20 

X X X X X           

Word order X               1 

Information X X X X            4 

How do teachers correct 
learner error? 

Rephrasing X               1 

Negating                 

Criticizing                 

Who besides teachers 
correct errors in the 

classroom 

Teacher                  

Another stud. X X              2 

St. him/herself                 
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Teacher D corrected every single error in this class by interrupting and waiting to the 

transition point to correct grammar and wrong information provided by students. Teacher D 

corrected all errors - pronunciation, intonation, grammar, word order and wrong information 

using repetition. He also rephrased students’ utterances with other expressions. Both Teacher D 

and students corrected errors in the class.  

 

 

2.5 Teacher E 

Figure 14, Demographic Teacher E 

Age Years of 

experience 

Subject School Number of 

students 

Year - level Number of 

classes 

observed 

34 13 Portuguese Constantino 

Semedo Sec. 

School 

31 

42 

8th - 2 

7th - 1 

2 

 

Teacher E is thirty-four years old, he has been teaching Portuguese for thirteen years 

in Constantino Semedo Secondary School. He was observed twice in two different classes: 

eight grade second year English with thirty-one students, and seventh grade first year English 

with forty-two students.  

 

Figure 15. Teacher E, Class # 1  

Total 

What is the frequency of             
Teacher’s 

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X X X X X X X X X       10 

By waiting                   

 
 

Which errors do teachers 

correct? 

Grammar X X X X            4 

Pronunciation X X X X X X X         7 

Word order                 

Information                 

How do teachers correct 
learner error? 

Rephrasing                 

Negating                 

Criticizing X X X             3 

Who besides teachers 

correct errors in the 
classroom 

Teacher                  

Another stud.                 

St. him/herself                 
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Teacher E corrected every single error the learners made by interrupting. He corrected 

Grammar, pronunciation and intonation by criticizing. No student correcting occurred. 

  

Figure 16. Teacher E, Class # 2 

 

Total 

What is the frequency of      
Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always X 

When do teachers correct 

learner errors? 

Interrupting X X X X X X X          7 

By waiting                   

 
 

Which errors do teachers 

correct? 

Grammar X X X             3 

Pronunciation X X X X            4 

Word order                 

Information                 

How do teachers correct 

learner error? 

Rephrasing X X X             3 

Negating                 

Criticizing X X              2 

Who besides teachers 

correct errors in the 
classroom 

Teacher                  

Another stud.                 

St. him/herself                 

 

 Teacher E corrected every single error learners made by interrupting the students all 

the time for correction. He never waited for the transition point. Teacher E corrected 

pronunciation, grammar, omission and intonation by criticizing and rephrasing learner’s 

wrong sentences. No student correcting occurred. 
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Data based on Questionnaires 

 

2.6 Introduction    

 

Questionnaires were delivered to teachers of English, French and Portuguese in four 

secondary schools in Praia: Constantino Semedo, Amor de Deus, “Escola Secundária de 

Palmarejo” and “Escola Secundária Manuel Lopes” to find out how teachers of different 

languages deal with error correction in the classroom. 

The demographic summary of teachers’ personal information for these questionnaires 

are the same as presented in figures 8, 11, 14, 17, and 20. Teachers (F and G) are going to be 

shown on page 40 and 42.  

  The questionnaire has twenty-one questions (see Appendices) related to error 

correction from where I took five key questions which almost coincide with those from the 

questionnaire. Below are the five questions taken from the questionnaire and teachers answers 

as well: 

.  

 1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

2. (Question # 8 on the questionnaire) When do you correct your students?  

3. (Question # 9 on the questionnaire) which errors do you correct? 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

5. (Question # 18 on the questionnaire) who else correct students in your classes?  

         

        The next nine pages of data were collected over a three week period in February 2006 and 

based on questionnaire. The figures that follow represent teacher responses to the five 

questions above and correspond to questionnaire items # 6, 8, 9, 17 and 18. (See appendices I) 

 

 

 

 

 

 

 

 



 

                                                                                                                                                   

                                                                                                                                                   35 

 

 

 

2.7 Teacher A          Figure 17, Questionnaire Teacher A  

Do you correct every single 

error your students make? 

Never  

Sometimes X 

Very often  

Always  

When do you correct your 

students? 

Interrupting     X 

By waiting      X 

 

Which error do you 

correct?  

Grammar     X 

Pronunciation     X 

Word order  

Information  

How do correct your 

students’ errors? 

Rephrasing  

Negating  

Criticizing  

Repetition  

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.  

St. 

him/herself 

 

  

 

1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I don’t correct every single error because some errors are caused by nervousness, so 

they can correct by themselves.”  

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“It depends on the error. I normally correct pronunciation as soon as a student 

mispronounces a word and I correct grammar and other aspects of language after a student 

producing a complete utterance.” 

 

3. (Question # 9 on the questionnaire) which errors do you correct? 

“The errors I mostly correct are grammar and pronunciation.” 

 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“I correct my students in a polite way, because they like being corrected this way and 

they can easily memorize the right things.” 
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5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“It is not so important students correcting one another because student making error 

can feel ashamed for being corrected by another.” 

 

2.8 Teacher B                     Figure 18, Questionnaire Teacher B 

Do you correct every single 

error your students make? 

Never  

Sometimes X 

Very often  

Always  

When do you correct your 

students? 

Interrupting    X 

By waiting   

 

Which error do you 

correct?  

Grammar    X 

Pronunciation    X 

Word order  

Information  

How do correct your 

students’ errors? 

Rephrasing  

Negating  

Criticizing  

Repetition    X 

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.    X 

St. 

him/herself 

 

 

1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I don’t correct every single error because if I do so, the students can be angry and 

participate less in the class.” 

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“I correct my students as soon as they make an error.” 

 

3. (Question # 9 on the questionnaire) which errors do you correct? 

“Normally I correct grammar and pronunciation.” 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“The techniques that I use to correct pronunciation is repetition” 
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5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“I think that it’s very important for students to correct each other because they feel 

more comfortable being corrected by another student than when they are corrected by the 

teacher.” 

 

2.9 Teacher C          Figure 19, Questionnaire Teacher C 

Do you correct every single 

error your students make? 

Never  

Sometimes X 

Very often  

Always  

When do you correct your 

students? 

Interrupting    X 

By waiting     X 

 

Which error do you 

correct?  

Grammar    X 

Pronunciation    X 

Word order    X 

Information    X 

How do correct your 

students’ errors? 

Rephrasing    X 

Negating  

Criticizing    X 

Repetition    X 

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.    X 

St. 

him/herself 

 

 

1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I don’t correct every single error. I think that teachers should correct errors that are 

common to every student and those errors that in some way difficult understanding.” 

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“I both wait to the transition point and interrupt my students for correction. It depends 

on the error. If the message is easily understood I wait, but on the contrary, I interrupt.” 

 

3. (Question # 9 on the questionnaire) which errors do you correct? 

“I correct all errors, especially those which lead to misunderstanding, such as some 

grammatical points, pronunciation etc.” 
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4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“Normally I use repetition to correct my students’ errors in a soft way but sometimes 

they deserve being yelled at. I also correct my students by rephrasing their sentences.”  

 

5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“My students are allowed to correct each other because it is very important.  It’s a kind 

of cooperative learning.” 

 

2.10 Teacher D         Figure 20, Questionnaire Teacher D 

Do you correct every single 

error your students make? 

Never  

Sometimes  

Very often  

Always    X 

When do you correct your 

students? 

Interrupting  

By waiting     X 

 

Which error do you 

correct?  

Grammar    X 

Pronunciation    X 

Word order    X 

Information    X 

How do correct your 

students’ errors? 

Rephrasing    X 

Negating  

Criticizing    X 

Repetition  

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.    X 

St. 

him/herself 

 

 

1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I correct every single error because if I let errors pass untreated, other students who 

have the same problem will take for granted that that’s the right way of saying things leading 

others to even more errors.” 

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“I wait to the transition point to correct students, because if I interrupt them, it can 

make them lose the idea they were sharing.” 
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3. (Question # 9 on the questionnaire) which errors do you correct? 

“I correct all errors but especially grammar and pronunciation, because these are the 

ones students of foreign language are more exposed to.” 

 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“I encourage my students to correct their own mistakes and also I ask the class to find 

out errors in a student sentence. I also rephrase my students’ sentences not only in a polite 

way, but I also yell and criticize them when it is necessary.” 

 

5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“In my classes students are also allowed to correct other students. Very often I ask 

another student or even the whole class to find out error in a specific student sentence.” 

 

2.11 Teacher E           Figure 21, Questionnaire Teacher E 

Do you correct every single 

error your students make? 

Never  

Sometimes  

Very often  

Always    X 

When do you correct your 

students? 

Interrupting    X 

By waiting     X 

 

Which error do you 

correct?  

Grammar    X 

Pronunciation    X 

Word order    X 

Information    X 

How do correct your 

students’ errors? 

Rephrasing    X 

Negating  

Criticizing    X 

Repetition    X 

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.    X 

St. 

him/herself 
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1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I correct every single error my students make because foreign languages have 

different structures, grammar rules from the national language which students must be aware 

of especially from the beginning” 

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“I interrupt but sometimes I let students finish their sentences in order to have a 

complete idea about they mean.” 

 

3. (Question # 9 on the questionnaire) which errors do you correct? 

“I correct all errors related to language teaching, but the most frequent ones are the 

agreement between subject and the verb and between subject and adjective or noun.” 

 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“I rephrase my students’ sentences, I ask them to repeat, but sometimes I criticize.” 

 

5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“I think it’s okay if a student corrects another one, I don’t mind it.” 

 

 

2.12 Teacher F 

Figure 22, Demographic Teacher F 

Age Years of 

experience 

Subject School Number of 

students 

Year - level 

29 3 English Esc. Sec. De 

Palmarejo  

39 

44 

9th- 1 

8th- 2 

 

Teacher F is twenty-nine years old, and she has been teaching English for three years 

at ‘Escola Secundária de Palmarejo’. She is teaching two different levels: ninth grade with 

thirty-nine students first year of English and eighth grade with forty four students second year 

of English. 
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   Figure 23, Questionnaire Teacher F 

Do you correct every single 

error your students make? 

Never  

Sometimes X 

Very often  

Always  

When do you correct your 

students? 

Interrupting    X 

By waiting   

 

Which error do you 

correct?  

Grammar    X 

Pronunciation    X 

Word order  

Information  

How do correct your 

students’ errors? 

Rephrasing  

Negating  

Criticizing  

Repetition    X 

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.    X 

St. 

him/herself 

 

 

 

1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I don’t correct every single error, only those which interfere or influence 

communication leading to misunderstanding.” 

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“I prefer interrupting so that the student self-corrects what s/he was going to say 

wrongly.” 

 

3. (Question # 9 on the questionnaire) which errors do you correct? 

“The errors that I mostly correct are grammar and pronunciation” 

 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“I use repetition not only for the student who provided wrong sentence or 

pronunciation, but also for the whole class” 
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5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“My students are allowed to correct each other because it is very important and more 

effective.” 

 

 

2.13 Teacher G 

Figure 24, Demographic Teacher G 

Age Years of 

experience 

Subject School Number of 

students 

Year - level 

27 2 English Manuel 

Lopes sec 

school 

42 

41 

8th – 2 

10th - 2 

 

Teacher G is twenty-seven years old, and she has been teaching English for two years 

at ‘Escola Secuundária Manuel Lopes’. She is teaching two different levels: eight grade with 

forty-four students second year of English and tenth grade with forty-one students second year 

of English. 

 

           Figure 25, Questionnaire Teacher G 

Do you correct every single 

error your students make? 

Never  

Sometimes X 

Very often  

Always  

When do you correct your 

students? 

Interrupting    X 

By waiting     X 

 

Which error do you 

correct?  

Grammar    X 

Pronunciation    X 

Word order  

Information  

How do correct your 

students’ errors? 

Rephrasing  

Negating  

Criticizing  

Repetition    X 

Who else corrected students 

in your classes? 

Teacher     X 

Another stud.    X 

St. 

him/herself 
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1. (Question # 6 on the questionnaire) Do you correct every single error your students make? 

“I don’t correct every single error because I think it is not necessary.” 

 

2. (Question # 8 on the questionnaire) When do you correct your students?  

“I interrupt my students to correct pronunciation, but I wait to the transition point to 

correct grammar word order etc.” 

 

3. (Question # 9 on the questionnaire) which errors do you correct? 

“I normally correct grammar and pronunciation.” 

 

4. (Question # 17 on the questionnaire) How do you correct your students’ errors? 

“I only use repetition.” 

 

5. (Question # 18 on the questionnaire) who else correct students in your classes?  

“It’s very important for students to be corrected by another student, because they feel 

more comfortable.” 
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Chapter III                Results 

       3. Introduction  

 

This chapter presents the results from classroom observation and questionnaires 

delivered to teachers previously noted in chapter I. The purpose of this chapter is not only to 

present of the classroom observation and questionnaires, but also to compare questionnaire 

responses to the results listed in the observation, in other words to ask: do teachers do what 

they say they do in their classes?                                              

    

 

Results from the Classroom Observation 

Below is presented each question from the page 45 and all teachers’ answers. 

 

3.1 What is the frequency of teachers’ correction in the classroom?  

  Teacher A interrupted the students almost all the time to correct the mispronounced 

words, however some mispronounced words passed untreated. Teacher B in two classes 

interrupted the learners five times to correct two grammar errors, a mispronounced word and 

wrong information provided by two different learners. There were few corrections in these 

classes because they were with first year of English students and their level doesn’t allow 

them to produce language. But Teacher C corrected students all the time. Whenever he 

realized that a student made a mistake, he corrected him/her.  During the French classes, 

Teacher D corrected every single mispronounced word in the class. There were few 

corrections in the first class because it was focused on written exercises. In the Portuguese 

classes led by Teacher E I noticed that the teacher corrected ‘every single thing’. He corrected 

even things that students didn’t say. For example, there was a situation which a student 

omitted an adverb which didn’t even change the message, he stopped him/her for correction.  
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S  “Como as árvores eram baixas, ...” 

 T   Muito baixas.  

 S  muito baixas, por isso, tinham que voar baixo 

 

 

3.2 When do teachers correct learner errors? 

Teacher A corrected the students almost all the time by interrupting, but sometimes the 

teacher waited to the transition point to correct grammar and wrong information provided by 

the students. Teacher B also interrupted students after mistakes for correction. Teacher C, in 

two classes corrected all the errors not only by interrupting but also by waiting until the 

transition point. Teacher D corrected every single mispronounced word in the class by 

interrupting students, and then, pronounced the same word in a loud voice so that other 

students who may have the same problem could hear and correct themselves. But sometimes 

he waited to the transition point to correct grammar, information or even chose other 

vocabulary which fit better. In other words, teacher rephrased students’ utterances with other 

expressions. Teacher E, whenever a student omitted a pronoun or an article or misuse one of 

them, the teacher stopped him/her for correction. He never waited to the transition point. He 

was always interrupting students for correction even of the “correct things”, especially 

pronunciation. For example: 

S      “… as aves voavam destas árvores …” 

 T     destas. 

 S    “ … destas árvores por aquelas num voo rasteiro …” 

 

3.3 Which learner errors do teachers correct? 

 Teacher A mostly corrected pronunciation. However, twice she corrected grammar 

and wrong information. Teacher B mostly corrected grammar and wrong information. 

Teacher C corrected all errors - grammar, pronunciation, word order and information. Teacher 

D corrects pronunciation, intonation, grammar, information or even chose other vocabulary 

which fit better. Teacher E corrected pronunciation, grammar, omission and intonation. 

 

3.4 How do teachers correct learner errors? 

 Teacher A corrected her students by negating saying ‘WRONG’ and ‘WRONG 

SENTENCE’ and very often by rephrasing students’ utterances. Teacher B corrected his 
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students by rephrasing. Teacher C corrected by rephrasing the wrong information provided by 

the students, and whenever a student mispronounced a word, he pronounced the same word 

and asked the student and the whole class to repeat. When students provided wrong 

information or different opinions, he asked them to explain, and then he asked the whole class 

in order to have discussion in the class. Teacher D rephrased students’ utterances with other 

expressions. I could also observe that the teacher liked taking students’ wrong information to 

ask the whole class an ironic question. Teacher E very often corrects learners by yelling and 

criticizing saying ‘‘you never learn’’; you are ignorant; and ‘weak minded’; “you don’t study 

and you come only to bother the teacher.” There were few students’ participation and very 

often when the question is addressed for the whole class, you could hear some students 

answering in a low voice, so that the teacher can’t hear. To an equal degree the French teacher 

and the Portuguese teacher took students’ wrong information to ask the class an ironic 

question. 

 

3.5 Who besides teachers correct errors in the classroom? 

  Teacher A, is the only one who corrected learners, except once that a student corrected 

his classmate mispronunciation. Teacher B is the only one who corrected mistakes in his 

classes. In Teacher C’s classes errors were corrected by both teacher and students. But I could 

also observe that students were allowed to correct each other whenever they spoke mistakes. 

When this happened, teacher praised them by saying good. In Teacher D’s classes errors were 

corrected by both teacher and students, especially pronunciation. Differently of all in Teacher 

E’s classes, he was the only one allowed to correct learners’ errors.               
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 Results from the Questionnaire Form 

  

 3.6 Introduction 

 

As this researcher has previously said, for this work, he has also delivered 

questionnaire forms to teachers of English, French and Portuguese, so that he can find 

information about how teachers of different languages deal with error correction in the 

classroom and also to compare what they say they do or they think they do, to what they 

actually do in the classroom.  

The demographics of the teachers for these questionnaires are the same ones observed 

during classroom observation (see Figures 8, 11, 14, 17 and 20). Questionnaires were also 

delivered to two extra teachers from Palmarejo secondary school and Manuel Lopes 

secondary school who were not observed (see Figures 22 and 24).  

The questionnaire has twenty-one questions (see Appendices I) related to error 

correction from where it was taken five key questions which almost coincide with those from 

the questionnaire. Here are the five questions taken from the questionnaire:  

 

1.   Do you correct every single error your students make? 

2. When do you correct your students? 

3. Which errors do you correct? 

4. How do you correct your students’ errors? 

5. Who else correct students in your classes?  

 

 

Below are teachers’ answers for the above questions. 

 

3.7 Do you correct every single error your students make? 

Teacher A (English teacher) said she does not correct every single error because some 

errors are caused by nervousness. Teacher B (English teacher) also said he does not correct 

every single error because if he does so, the students can be bored and participate less in the 

class. Teacher C (English teacher) said he does not correct every single error. He thinks that 

teachers should correct errors that are common to every student and those errors that in some 
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way difficult understanding. The French teacher (Teacher D) thinks differently. He said he 

corrects every single error because if he lets errors pass untreated, other students who have the 

same problem will take for granted that that is the right way of saying things leading others to 

even more errors. Similarly, the Portuguese teacher (Teacher E) said that he corrects every 

single error because foreign languages have different structures, grammar rules, etc. which 

students must know especially from the very beginning. Teacher F said she does not correct 

every single error, only those which interfere or influence communication leading to 

misunderstanding. Teacher G said she does not correct every single error because she thinks it 

is not necessary. 

 

 

3.8 When do you correct your students? 

Teacher A said it depends on the error. She said she normally corrects pronunciation 

as soon as a student mispronounces a word and she corrects grammar and other aspects of 

language after a student producing a complete utterance. Teacher B said he corrects students 

as soon as a student makes an error. Teacher C said he both waits to the transition point and 

interrupts students for correction, depending on the error. If the message is easily understood 

he waits, but on the contrary, he interrupts. Teacher D (French teacher) said he waits to the 

transition point to correct students, because if he interrupts them, it can make them lose the 

idea they were sharing. Teacher E (Portuguese teacher) said he interrupts but sometimes he 

lets students finish their sentences so that he can have a complete idea about they mean. 

Teacher F said she prefers interrupting so that the student self-corrects what s/he was going to 

say wrongly. Similar to Teacher A, Teacher G said she interrupts to correct pronunciation, but 

she waits to the transition point to correct grammar word order etc.     

     

3.9 Which errors do you correct? 

Teachers A, B, F and G said that the errors they most correct are grammar and 

pronunciation. Teacher C said he corrects those errors which lead to misunderstanding, such 

as some grammatical points, pronunciation etc. Teacher D (French teacher) said he corrects 

all errors but especially grammar and pronunciation, because these are the ones students of 

foreign language are more exposed to. Teacher E (Portuguese teacher) said he corrects all 

errors concerning language teaching, but the most frequent is the agreement between subject 

and the verb and between subject and adjective or noun.    
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3.10 How do you correct your students’ errors? 

Teacher A said she corrects students in a polite way, because this the way students like 

and they can easily memorize the right things. Teacher B said he uses repetition (asks students 

to repeat the right thing). Teacher C said he always uses repetition to correct students’ errors 

in a soft way but sometimes they deserve being yelled at. He also said he corrects his students 

by rephrasing their sentences. Teacher D (French teacher) said he encourages his students to 

correct their own mistakes and also asks the class to find out errors in a student sentence. He 

said he also rephrases students’ sentences not only in a polite way, but also he criticizes when 

it is necessary, but he is conscious that criticizing students sometimes make them lose the 

feeling of learning. Teacher E (Portuguese teacher) said he rephrases students’ sentences,   he 

asks students to repeat, but also sometimes he criticizes. Teacher F said she uses repetition not 

only for the student who provided wrong sentence or pronunciation, but also for the whole 

class. Teacher G said she only uses repetition. 

 

3.11 Who else correct students in your classes?  

Teacher A thinks that it is not so important students correcting one another because 

students feel ashamed for being corrected by another. That’s why she’s the only one allowed 

to correct students in the class. Teachers B and G think exactly the opposite. They think that 

it’s very important for students to correct each other because they feel more comfortable 

being corrected by another student than when they are corrected by the teacher. Teacher C 

and F said that their students are allowed to correct each other because it is very important.  

It’s a kind of cooperative learning. Teacher D (French teacher) states that in his classes both 

he and students are allowed to correct students. And, he said that very often he asks another 

student or even the whole class to find out error in a specific student sentence. Teacher E 

(Portuguese teacher) thinks that it’s okay if a student corrects another one, he doesn’t mind it.       
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Chapter IV      Conclusion 

 

 

As stated in the Introduction, this work is intended to challenge language teachers into 

asking themselves about the way they deal with student oral errors, specifically, the 

cornerstone questions on which this work was based: “Should learner errors be corrected? 

When? Which? How? Who to correct?” This paper presented the point of view of several 

researchers and presented tasks designed to help language teachers formulate their own 

answers to the five questions stated above and apply them in the classroom. This paper also 

presented the oral correction behaviors that happen in our classrooms. Hints for better oral 

correction according to Mark Bartram and Richard Walton, (1991) and Adrian Doff, (1988) 

can be found in the Appendices III.  

    

Concerning teachers studied for this work, it is apparent that they are not conscious 

about what they actually do in the classroom. That is, what teachers say they do, does not 

match what I observed them to do. Here are some examples: 

        1. Four English Teachers (A, C, F and G) said they do not correct every single error on 

behalf of allowing communication to flow, or because there is no need. The French and the 

Portuguese teachers are conscious that they correct students all the time. The fact is that, all 

the teachers observed correct students almost all the time, in spite of saying that they do not. 

One of the reasons may be teachers’ fear of allowing students to spread errors in the 

classroom by letting errors pass untreated, especially pronunciation and grammar errors. For 

example, see Teacher C in the questionnaire on page 37, who said that he does not correct 

every single error, only the ones common to every student and also those errors that in some 

way contribute to a erroneous understanding, and yet, he was observed to correct every single 

error students made.  
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        2. The when and which question are closely related because it was easy to see that 

teachers interrupt learners for correction as soon as learners mispronounce a word or use a 

wrong preposition, however sometimes they wait for the transition point to correct grammar. 

Therefore, the question when depends on the ‘kind’ of error. For example, Teacher D said that 

he waits until the transition point in order not to make students lose the idea. But, in fact, he 

always corrects pronunciation as soon as a student mispronounces a word. Language teachers 

in this study almost only use interruption for correction. They hardly ever wait to the 

transition point, except Teacher C who tends to let students finish their utterance and then 

corrects grammar or word order.   

        3. There are several possibilities to answer the question how. According to the data, 

teachers use repetition, rephrase student sentences, criticise and correct in a polite way. The 

use of repetition is the most frequent, even so, I conclude that it is hard to say which is the 

most effective way to correct learner oral errors.  

       4. There is a controversy over to the question who. Teachers are conscious about the 

importance of peer-correction, but they do not encourage it. Except Teacher C who praises 

peer-correction and Teacher D who said he encourages other students to find the error in 

another student speaking. 

 

Regarding error correction itself, I strongly agree with Gower and Walters, (1983). 

They stated that correcting errors that students make when they are speaking is one of the 

most difficult tasks in language learning. This, because teachers attempting to help students, 

very often make things worse, getting themselves into the problems which corrections bring 

with them. What makes this task difficult is that the teacher has to decide quickly if what the 

student has made is a simple slip of tongue, or if he in fact does not know what the correct 

form should be. Teachers also have to know about what to correct, when to correct, how to 

correct and how much to correct. That’s seems to be why none of the researchers pointed to a 

technique which is better or the most effective.  

          Concerning the cornerstone questions on which this work is based, I would start by 

saying that I strongly agree with Bartram and Walton, (1991), when they say that correcting 

every single error a student makes becomes boring, especially when students are really trying 

to communicate. I can confirm this by my own experience. Students hate being disturbed 

when they are really trying to express themselves, and they will stop speaking when they are 

interrupted several times in the middle of conversation for correction. I believe that students 

who are over corrected may become fragile, bored, disabled and they lose the feeling to learn. 



 

                                                                                                                                                   

                                                                                                                                                   52 

 

 

 

Too much correction kills the spirit of learning. I also believe that before introducing any 

material to students, it would be better if the teacher motivates students to the optimal level, 

that is, getting them prepared and ready for any eventuality. This philosophy may help 

students to see every correction as an opportunity to improve. In this way classes may become 

more participative, and may also diminish students’ fear of participating and the rate of failure 

as well. An example of this can be seen on pages 32 and 33, when I was observing Teacher E 

classes. It was plain that when the question is addressed to the whole class, sometimes 

students know the answer but, they prefer not answering, or doing it in a low voice, because 

they do not want to risk the embarrassment of a wrong answer.           

        On the other hand, I conclude that errors and mistakes are inseparable from learning. 

Making mistakes when speaking means that a student is experimenting with language, taking 

risks, attempting to communicate, making progress. Therefore Teacher D is correct when he 

said that if he does not correct learner errors, the learner producing the error and other learners 

may take it for granted that that is the right form. The same idea has been defended by 

Schmidt and Frota, (1986). See “Should learner errors be corrected” on page 18. 

         Regarding when, I agree with Scrivener when he presented the options: immediately; 

after a few minutes; at the end of activity; later in the lesson; at the end of the lesson; in the 

next lesson; all yes. But, later in the course? Never. It is clear that language teachers should 

avoid interruption to correct every single error students make, because it can be demotivating. 

Teachers tend to correct pronunciation immediately. But, perhaps teachers should correct only 

the pronunciation which leads to misunderstanding, or pronunciation that is not understood. 

However, teachers should encourage learners to self-correct. According to Teacher A, some 

errors are caused by nervousness. This is called by Abbott and Wingard “carelessness”.    

        In relation to the question which, I conclude that it is very important to differentiate 

between error and mistake. Initially I had no idea about the difference between errors and 

mistakes, until Gerry Abbott, John Greenwood, Douglas Mckeating, Peter wingard, (1981), 

and Mark Bartram and Richard Walton, (1991) were read. Until this reading I would define an 

error or a mistake, in almost exactly the way a student did on page 14. “A wrong opinion, idea 

or act because of wrong or no information:” Therefore, it becomes important to correct errors 

and let mistakes pass untreated, taking into account the definition provided by Gower, et al 

(1983);  McKeating, (1981); Bartram and Walton, (1991) and Abbott and  Wingard, (1981). 

However, teachers should provide students with hints such as finger techniques, echoing, 

facial expressions etc. to self-correct. (See Appendices III). 
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        Answer to how question is addressed by the “two steps” suggested by Jim Scrivener; 

(1994: 111) 

1. “Indicate that an error has been made, where the teacher may also indicate what kind of 

errors it is, or where in a sentence the error is.”     

2. “Invite correction or help the students towards a correction.” 

        These two steps allow not only the student making error to self-correct, but also other 

student or the whole class. 

        Regarding the who question, Teacher A said that she does not allow peer-correction 

because students feel ashamed being corrected by another one. But, I disagree, because 

according to Teacher C, Roger Gower and Steve Walters (1983) and Mark Bartram and 

Richard Walton (1981), student-student correction makes the learning co-operative and more 

effective. Here, what is important is that the how question whose answer is answered by the 

words “carefully” or “politely.” Errors and mistakes are an important part of our learning: we 

have to make them in order to learn. Therefore, it is critical that error correction is not viewed 

as anything other than helpful.     

         

        

    

 

SUGGESTIONS:  

 

           From this work I learnt a lot not only about aspects related to error correction, but also 

aspects related to teaching itself. Some aspects related to error correction, namely the 

“Strategies for Oral Correction” were used by this teacher researcher but without being 

conscious it was a technique to correct oral errors. Therefore, I believe other teachers who 

read this paper will take good lessons for their classrooms. Chiefly, I hope the questions 

when, which and how and who, which are of crucial importance in error correction process. 

Therefore, I suggest language teachers the following: 

- Always try different techniques of correcting oral errors until you find a technique 

that suits you and your students better.  

- Negotiate the way to correct errors with your students by asking them question 

like: “Do you want me to correct you?” “When do you want me to correct you?” 

“Which errors do you want me to correct you?” “How do you want me to correct 
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you?” By negotiating, students can choose the way they feel more comfortable 

with. 

- Take notes of your student errors, and teach to these errors in a way to involve the 

whole class. 

- Ask your colleagues permission to observe their classes, and ask them to observe 

you in order to find out if students’ behaviors are influenced by their teachers.   

 

It is my sincere hope that this paper becomes known by all the language teachers in 

Cape Verde through the Ministry of Education by sending it to every school, or by promoting 

lectures/seminars to language teachers, or by creating a “SITE” in the Internet so that teachers 

can access and build their own oral correction awareness.  
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  I. Questionnaires for Foreign Language Teachers 

 

Teacher’s personal information 

 

Name _____________________________________ male    Female  

Age:  _________ 

Years of experience: _______ 

Grade level: _______                                                    Subject: ________ 

School: ______                                    Telephone: __________________ 

Date: ____/____/____                                                     Time: ____:____ 

 

 

Questions about your error correction (This information is confidential) 

1- Do your students participate in your classes? Always  Sometimes   Never   

2- Do you believe students should be corrected when they speak/make mistakes? Yes   No  

3- Do you correct students’ mistakes?  Always  Sometimes   Never   

4- What students’ errors do you regard as the most important for you to correct? 

______________________________________________________________________  

5- Why? ____________________________________________________________________ 

6-Do you correct every single error a student makes? Yes  No  

7- Why/why not? _____________________________________________________________ 

______________________________________________________________________ 

8-   When do you correct your students? ______________________________________ 

______________________________________________________________________ 

9- Which errors do you correct?    

10- Who do you think is most effective correcting classroom errors?  

 Teacher                other student                  student him/herself    

11- Do you think it is important students correcting each other?  Yes   No  

12- Do you permit students to correct each other?  Yes   No  

13- Why/why not? ____________________________________________________________ 

14- Do you encourage students to correct each other?  Yes   No  

15- Why/why not? ____________________________________________________________ 

16- How do your students react when another student makes an error?  

______________________________________________________________________ 

17- How do you correct your students’ errors? 

18- Who else correct students in your classes? _______________________________ 

19- Do you think students’ reactions can motivate or demotivate others to learn? Yes  No  

20- Do you think the way you correct your students’ oral errors influences their motivation?  

      Yes   No  

21- Why/why not? ____________________________________________________________ 

  

        

Thanks for your collaboration!  

 

 

 

 

 

 



 

                                                                                                                                                   

                                                                                                                                                   57 

 

 

 

         II. Classroom Observation Form 
 

 

Teacher’s personal information 

 

Name _____________________________________ male    Female  

Age:  _________ 

Years of experience: _______ 

Grade level: _______                                                    Subject: ________ 

School: ______                                    Telephone: __________________ 

Date: ____/____/____                                                     Time: ____:____ 

 

 

 

 

Total 

 

 

Teacher’s              

correction 

Never    

Sometimes  

Very often  

Always  

When the teacher 

corrects the 

students 

Interrupting                  

By waiting                   

 

 

    Which error 

Grammar                 

Pronunciation                 

Word order                 

Information                 

How does the 

teacher correct the 

error? 

Rephrasing                 

Negating                 

Criticizing                 

Who else corrected 

students’ errors 

Teacher                  

Another stud.                 

St. him/herself                 
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   III. Strategies for Correcting Oral Errors 

 

To start this section, below is an example of the way many teachers react to mistakes 

by their students when speaking suggested by Mark Bartram and Richard Walton: 

T      What about house prices in the city center?  

S      I don’t know exactly how much costs a house in the city center, but, 

        I think it’s very expensive.  

T     Yeah. Don’t forget you have to invert the verb and subject in an indirect question. 

S     Sorry? 

T     … so you say ‘… how much a house costs.…’ 

S     Oh, yes. 

 

Bartram and Walton, (1991) consider this kind of correction is worrying, because it is 

not so clear if it is either effective or helpful. There are several reasons: 

1. The teacher stops the student in the middle of what he is saying, which can 

be frustrating and discouraging. 

2. The student concerned is not involved at all in the process of correcting, and 

therefore learns little or nothing.  

3. The other students are sitting there, doing nothing. 

4. A student placed in this situation will possibly feel resentment and 

humiliation, and building up a resistance to the teacher, the language, or 

both. 

5. The teacher uses phases about the language such as ‘invert’, ‘indirect 

questions’ etc which will be useful to only a limited number of students.  

6. The teacher is doing most of the talk. 

 

Every teacher has to gather a repertoire of techniques and strategies from 

which they can choose when a particular situation arises. Although mistakes are 

acceptable, there are times when teachers can and do want to work on them. Therefore, 

there are some techniques (showed below) proposed by both Mark Bartram and 

Richard Walton, (1991) and Adrian Doff, (1988) which can be helpful for teacher of 

any language: 

 



 

                                                                                                                                                   

                                                                                                                                                   59 

 

 

 

1. How to show the students they have made a mistake?   

   Gestures:   a. open hand, rotating wrist, palm down  

          b. a wave of the finger   

       

Gesture showing error 

 

                                

 

 Facial expressions:   a. shaking the head 

   b. frowning 

   c. doubtful expression 

Non-verbal sounds: a.   “Mmmmmmh” with doubtful intonation 

b. “Errrr….” 

Simple phrases:       a.    “Nearly….” 

                “Not quite….” 

        “Good, but….” 
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2. How to show the students where the mistake is? 

    Finger Technique. This involves the teacher representing each word of the sentence with 

    the fingers of one hand, and with the index finger of the other hand, tapping or holding the 

   ‘incorrect’ (fig A) or ‘missing’ (fig B) finger/word.   

    

Finger techniques showing where the error is 

 

                                                   Fig. A                                            Fig: B                    

 

Simple phrases: a. Indicate verbally which word is wrong: 

          S  Yesterday I go to the doctor.  

          T  Not ‘go’ but …. (Rising intonation pause) 

       b. Repeat as far as, but not including, the mistake, and then let the student 

                               continue:     

         S  Last Summer, I went in Scotland. 

         T  Last Summer, I went ….  (Pause) 

         S  to Scotland.  

         T  Right. 
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3. Indicating the kind of error 

    Gesture: All teachers have their own series of gestures, but here are some that are 

    commonly used:  

   a: Past time (for example, Do you see the film yesterday?): Try the over-the-shoulder hand  

   and thumb movement to show past time.  

 

Indicating the kind of error - Past 

  

  

 b. Future time (Tomorrow he meets his mother at six):  

Point into the distance in front of you, or roll the hand forward in the air. (See fig. below) 

 

Indicating the kind of error - Future 
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c. Contractions (It is not an interesting book) 

Link index fingers in front of you, or bring thumb and index finger together (see fig. below)  

 

 

Contractions 

 

    

 

d. Word order (I like very much the cinema.) 

Cross over your arms in front of you. (See fig. below) 

 

                      Word order 
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e. Pronunciation  

Cup your hand behind your hear, as if you haven’t heard properly. 

 

f. Intonation  

Sweep the hand horizontally in front of you, using the movement of the hand up or down to 

show what is wrong, or what the right intonation should be. 

 

  

4. Pretending to misunderstand  

This has the double advantage of involving no criticism on the part of the teacher, and also 

resembling what happens in real life. Here are some examples:  

 S   She went on holiday with your husband. 

 T   My husband????? 

 S   No, sorry, her husband 

 

            S   I watch TV on Saturday night. 

            T   What – every Saturday night? 

 S   No, no, I watched … 

 

5. Repeating in Context  

Often the very act of correcting changes the nature of the original sentence, particularly when 

we are talking about stress. For example: 

 S   I’m going in Brazil. 

 T   (gestures mistakes in third word) 

 S   To? 

 T   Good! Repeat the whole sentence. 

 S   I’m going to Brazil 
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6. Echoing  

Many teachers believe it is bad practice to ‘echo’ students when they a make. For example  

 S   I am born in Tokyo.  

 T   I am born in Tokyo? 

   

 

According to Bartram and Walton it is considered a bad practice because: 

a: It often sounds as if the teacher is trying to make fun of the student. 

b: It is heard to say if the teacher is actually indicating a mistake in the language – or 

just sounding doubtful about the content of what was said. The students might go away from 

the class thinking the form is right. 

c: The teacher is giving no guidance about why it might be wrong.  

 

7. Reformulation 

Mark Bartram and Richard Walton, (1991) suggested that reformulation attempts to 

imitate the way in which real-life correction happens. People in the street or in shops do not 

usually go around tapping their fingers or waving their hands in front of them to indicate a 

mistake has been made. Often, they reformulate what the speaker said in a correct form. 

Sometimes they do this without realizing there was a mistake. 

To do this in a classroom is a real skill, and an important one for teachers to develop. 

It is particularly important if you have been used to more overt form of correction. Here is an 

example of a dialogue between teacher and student: 

S    Yes, and on Saturday I go to bath on trip… 

T    You’re going to bath? That’ll be nice. 

S    Yes, I going to bath, and we see the Romanic Baths.  

T    Have you seen the Roman Baths before? 

S    No, this is first time. 

T    What, the very first time? 

S    Yes, I never see before. 

T    Right, so Sonia’s going to bath to see the Roman Baths… And what’s anybody 

      else doing? 

Mark Bartram and Richard Walton, (1991) added that the success of reformulation 

depends on two principles: 
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1. Progress in second language learning is gradual, and often indirect: it may not be 

Sonia who picks up the difference between Roman and Romanic, but another student 

altogether. Is based on the idea that learning takes place all the time, not just when the teacher 

is explicitly ‘teaching’. 

2. Students need to be interested in the subject matter – if they are not involved in 

what they hear, they will find learning harder. According to Bartram and Walton, this idea has 

been supported by Stephen Krashen, when he has suggested the following:  

“The language that is truly useful to the learner is unconsciously acquired by 

 understanding language to which the learner is exposed.”  

  

 

8. Automatic Correction 

Automatic correction depends on the following truth: if the mistake is serious enough 

to block communication, it will show up automatically because the person being addressed 

will not understand and an effective way of communicating the message can be negotiated 

between the students, to the point where both are satisfied. If the mistake is not serious 

enough to block communication, it may well not be worth working on anyway. However, this 

is a technique that needs to be taught: whereas in real life it happens naturally, in a classroom, 

the students often expect the teacher to do all the work. The students need to be introduced to 

it gradually. (Mark Bartram and Richard Walton, 1991)    
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